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ADDPOQCh’S Overview CCC (culture — Craft — Citizenship)
Objectives of this Guide ant Target Audiences

The CCC Guide — Culture, Craft, Citizenship / Culture, Métier, Citoyennete — dedicated to strengthening the coordination
of social, professional, cultural and civic support is the result of a two-year international action-research project carried
out by four organisations working in technical education, vocational fraining, socio-professional inclusion and cultural
mediation.

The French, Italian, Latvian and Turkish partners of the CCC consortium committed their frainers and coordination
feams fo compare practices and analysis, with the aim of developing a shared framework for comprehensive support
of learners and frainees, while fully respecting local specfficities.

Observing that support systems for people with fewer opportunities were often fragmented — sometimes neglecting
the professional dimension, sometimes cultural rights or civic participation — and that such fragmentation limited the
achievement of fraining objectives and labour market infegration, we initiated a process of fransformation of our
practices. This process involved formalizing and updating the methods and competences mobilized within our
organisations in order to significantly improve the quality of the support provided.

This guide describes the CCC activities as implemented throughout the project and proposes a methodology to design
and deploy a CCC programme applicable to any type of organisafion — association, social enterprise or public
authority — supporting people with few or fewer opportunities. It presents an operational framework and provides
descriptions of activities from which the most relevant good practices were identified and highlighted.

As this guide is intended for practitioners, managers and decision-makers wishing fo implement high-quality support
tailored to the needs of their publics, it also includes focused insights info certain aspects of our work which, although
noft strictly classified as “a best practice,” may help professionals fake a position and deepen their reflection.

Our hope is that this guide will serve as a decision-making tool, a lever of change and a catalyst for action. It does not
claim to hold an absolute truth; rather, it offers a humble account of the positive changes brought about by
implementing a CCC programme within our organisations. Faithful to the spirit of an approach that values
partnerships, outreach activities, intfernational mobility and, more broadly, openness and dialogue among support
actors, it concludes with an invitation to join and enrich the CCC community, in a spirit of sharing and collective
reflection. Faithful to the spirit of an approach that values partnerships, outreach activities, international mobility and,
more broadly, openness and dialogue among support actors, it concludes with an invitation to join and enrich the CCC
community, in a spirit of sharing and collective reflection.
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About U/

The Culture - Craft - Citizenship (CCC) partnership brings together four European organisations from the fields of
fraining, education and culture, pursuing a commaon goal: making culture accessible so as to operate as a lever for
empowerment, inclusion and active citizenship.

The CCC project promotes an integrated approach to social support — combining access to culture, the acquisition of
professional codes, the understanding of rights and active participation — in order to address the real needs of learners
and strengthen cohesion within European territories.

Each partner confributes specific expertise — pedagogical, cultural or territorial — thereby helping to build a shared
European vision of support that is more comprehensive, inclusive and collaborative.

Artemisia Formation : is a non-profit organisatfion specialised in vocational training for painting and
decorative arts professions. Through its workshops in Paris and its learning sites in France and abroad, Artemisia
delivers fraining actions open to all fypes of learners. The social and cultural diversity of its learners is one of the
organisation’'s defining strengths. We take particular pride in the professional certifications and employment
infegration outcomes achieved in the fields of decorative painting, finishing painting, heritage painting and
stage decoratfion. www.artemisia-formation.com

Bursa Mize : Bursa Museums is the umbrella institution bringing together twelve museums operating under
the Bursa Metfropolitan Municipality, within the Department of Urban History and Promotion, Museums Branch
Directorate. Committed fo preserving, researching, making visible and transmitting the city’s historical and
cultural heritage fo future generatfions, Bursa Museums adopts an accessible, inclusive and sustainable
approach to museology. Bursa Museums develops educational programmes, workshops, exhibitions, national
and infernational partnerships, research and documentation activities, and community engagement projects
aimed at making audiences active stakeholders in heritage. https:./www.bursamuze.com/

Scuola Edile di Siena :is o joint-sector training organisation in the constfruction industry and a member of
the national FORMEDIL network. It frains, qualifies, and specializes employees, fechnicians and job seekers,
promoting access tfo professional skills and sustainable labour market infegration. Through an approach
combining the fransmission of know-how, the acquisition of professional codes and cooperation among social
actors, the Scuola Edile di Siena contributes to strengthening employability, inclusion, and active parficipation.
www.scuolaedilesiena.it

Smiltenes Tehnikums : Founded in 1922, Smiltenes Tehnikums is one of the oldest vocational education
institutions in Latvia. Today, it welcomes more than 700 learners, both young people and adults, including
individuals with specific needs. The school offers fraining programmes closely aligned with the realities of the
Latvion and international labour markets, in cooperation with local and international companies. Through
diversified educational infrastructures and a broad range of cultural, sporfs and civic activities, Smiltenes
Tehnikums promotes professional development, personal growth and civic engagement among ifs learners.
www.smiltenestehnikums.lv

Through their complementary approaches, the CCC partners share a common commitment to strengthening the role
of culture as a space of recognition, dialogue and belonging.

Their cooperation is roofed in a long-term dynamic: developing tools, methods and open resources that support a
shared European vision of inclusive fraining — one that is rights-aware and fosters active citizenship.
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Conceptual -ramework
€CC . Three letters, Infinite possibilities

What is CCC?
Above all, itis the arficulation of three forms of support — cultural, professional and civic — which, when combined, help
more effectively prevent situations of exclusion and strengthen the active parficipation of the most vulnerable groups*.

The CCC approach is not a ready-made model, nor a miracle method.

You will not find simple recipes, personal-development formulas, or automarted fools that can replace the work of
reflection, observation, and feamwork required 1o create social support fools that are fruly sustainable.

What this guide does offer, however, are concrete experiences, field testimonies and practical avenues for action
designed fo nourish and inspire professional practice.

Our objective is not 1o prescribe, but to open up possibilities — opening practices, exchanges and new perspectives, so
that each feam and each organisation can adapt the CCC approach o its own reality.

Above all, we hope these pages will encourage you to take part in the adventure: 1o experiment, to share —and also to
contribute, in your own way, to this shared culture of support that lies at the heart of the CCC project.

The CCC Digital Portal

The implementation of a CCC programme is part of a collective learning process, enriched by the exchange of
experiences and the comparison of practices.

The CCC digital portal (https://ccc-erasmus.com/) is designed as a space for dialogue and shared resources
between support practitioners, field professionals, coordinators and decision-makers engaged in approaches that
articulate culture, craff and citizenship.

In this way, the portal extends the guide as a living space for exchange, serving professional practice.

What do we mean by vulerable groups?

Within European social and educational inclusion policies, vulnerable groups are understood as people or
communities who, due to personal, social or structural factors (age, disability, migration, poverty, geographic
isolation, etc.), face a heightened risk of social exclusion or weakening of their rights.
https.//ec.europa.ev/employment_social/2010againstpoverty/extranet/vulnerable_groups_en.pdf

Within the Erasmus+ programme, the most relevant term for our purpose is “participants with fewer opportunities.”
These are defined as “individuals who, for economic, social, cultural, geographical or health-related reasons, or due fo
amigrant background or learning difficulties, face obstacles that prevent their effective access to the opportunities
offered by the programme.” . hitps.//erasmus-plus.ec.europa.eu/programme-guide/part-d/glossary-common-terms

These definitions imply that vulnerability or “fewer opporfunities” are not fixed statuses, buf relafional and
contextual situations: any individual may experience fragility depending on resources, environment and life
frajectories.

In the context of coordinafed support — access to culfure, acquisition of professional codes and access 1o
rights — the groups concerned notably include:

individuals in socio-professional integration, distant from employment or fraining, with limited professional or
cultural reference points;

newcomers or migrants facing linguistic, administrative or recognition barriers;

individuals with low or no formal qualifications, or whose skills and profiles are not recognized in their new
context;

individuals experiencing social or economic vulnerability (precariousness, isolation, disability, etc.);

individuals with limited cultural or institutional capital, unfamiliar with cultural institutions or with mechanisms
for recognition and valorisation of their rights.
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territory integration

insertion by means of beauty

The CCC approach through examples:

Ten mason frainees in Siena explore the city fo Fourteen refugee painters employed by a
prepare a guided visit for future ¢ini ceramic painters Paris-based social enterprise spend a weekin - Q
from Turkey. By discovering local trades, fraditions Liege fraining in carpet and linoleum 2
and heritage, they strengthen both their fechnical installation. Guided by their supervisor, they Lﬁ
skills and their professional outlook. Eight confirm their also discover the city through a street-artand =~ 9
vocational choice; four complete their qualification: heritage architecture tour. Mobility is technical tg
they do not only get to know a craff but also learning, as well as cultural openness and a &
ferritory. posifive experience of moving across borders.
CCC - activities that aim 1o A Paris, de futurs peintres décorateurs
improve professional inclusion d’ecouvre.nT le SenoT lors dunejournee o
and territorial integration g \mmer5|orTw cﬁoyefnne_ lisy obbservemT rE';
4 orures, stucs, faux marbres e >
fhrough: CUI.tu_re Craft fechniques du décor, fout en 3
culiural awareness Citizenship comprenant le réle des instituions 2
acces 1o rights démocratiques. Cette visite relie leur &
active participation formation au patrimoine qullc le/T g-
renforce & la fois leur identite =
professionnelle et leur appropriation 8
civique.
In Bursa, young women frain in ¢ini ceramic In Smiltene, Latvia, a rural technical school
painting and discover the heritage of Iznik through faces the challenges of including Russian- %
workshops and cultural visits. They then welcome speaking and Ukrainian students, as well as o
foreign decorative painters, share Offoman motifs local youth wiling to migrate. In a sensitive S,
and fravel fo Siena fo broaden their skills. As geopolitical context, the school chooses 3
representatives of a living craff, they become diclogue by creating a discovery trail on Y
ambassadors of their ferritory. Latvian symbols and runes, linked to a digital éﬁ

application that fosters exchange,
understanding and territorial belonging.
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CCC, also means :

A dialogue among peers to coordinate more effectively the mediation, training and support activities carried out
within our institutions.

A fraining programme for agents in vocational fraining, social inclusion and cultural mediation, implemented in
2024-2025 and accessible on ccc-erasmus.com.

Over these two years, frainers from four countries shared their practices and
analysed those of local trainers, educators and mediators, with the objective of
creating synergies for change and fostering constructive critical distance from
established habits.

The challenge: enabling professionals working with specific groups to become
aware of their capacity for impact, and fo feel legitimate and equipped to mobilize
itin response to learners’ needs.

Voices of support practitioners

EXCHANGE / MUTUAL ENRICHMENT

The CCC project is based on a simple observation: in
order to fully embody a profession you need not only to
master technical knowledge, but also fo share a culture,
a professional one as well as a general culture. It is
necessary to understand the territory in which one
operates. Civic parficipation is equally important. Our
publics include people with fewer opportunities, and
only through high-quality support will we be able to
reduce de facto inequalities within our territories.

Fabien, Director of a centre with a social
and professional mission

We train people who are mostly in precarious situations, facing strong
socio-economic difficulties; incarcerated individuals, migrants and Ifalian
nationals. We must be able to engage all of them in our training
programmes, and this is precisely what the CCC tools help us achieve. By
applying a method that combines professionalization with an E.
understanding of the need for territorial inclusion, we enable our publics not $ %
only to feel comfortable within our institution, but also within the city. 4
&

Monica, Pedagogical Coordinator of an adult school
specialized in construction trades

—~

Sharing the experiences and knowledge of other teams of trainers, cultural
managers or socio-professional integration specialists, and discovering how these
teams in partner countries address difficulties and respond to them, is always
extremely valuable. Generally, we fransmit professional skills to students, but if we
limit ourselves to that and omit the civic and cultural dimensions, it is not sufficient
fo foster their engagement within the community.

Liga, cheffe de projet /
Project Manager / Coordinator of International Relations for
/miltenes Tehnikums

Q



DISSEMINATE / BUILD CAPACITY

Within our train-the-trainer programmes, we disseminarte
the CCC methodology to other feachers so that they can,
inturn, pass it on within other organisations, institutions
and to other frainers. .

Bruno Domenech,
Project Officer

We learned so much, honestly. We came fo learn and to work as a
feam. [ feel better equipped to include students with very different
backgrounds in our society and in our school, so that they can feel at
home there.

/anita Krastina, Teacher at Valmieras Tennikums, after
a CCC train-the-trainer session

Our frainers were very engaged and eager fo implement the activities. They could
clearly see how these methods could be useful in their own lives. One of them told
me: “On Friday, I will reuse the Six Thinking Hats activity with my students.”
Learning this method in Bursa made me feel like a student again. | didn’t know
how to use this method at all. I finally understood this method. | can see how it can
be useful to other people as well. And we can show them how useful it is.

It was a major challenge for me, but | see how | have become braver, less shy,
more flexible and more capable of adapting fo situations.

Lauma Dislere, Teacher at /miltenes Tennikums

It was something new. | had already participated in similar projects, but
here | truly worked with colleagues from my own institution. Every day
brought something new. The first activity, Six Thinking Hats, is a simple yet
very effective method for managing problems or complex situations. We
also designed our own itinerary. These are things [ can clearly reinvestin
my work.

Kristaps Emils Radzing, Teacher at /miltenes Tennikums

I had the opportunity to come out of my shell in an
activity that was too narrow and to broaden my
perspective, reaching a more complex level in the design
of pedagogical activities, which | consider essential for a
frainer. .

Marco Pasqut, trainer ot /cuola Edile di /lena

|
Territorial appropriation itineraries, training actions that transform our ways of
teaching, guestioning our professional postures and roles — all these dynamics
contribute to successful pathways and renewed pleasure in supporting and transmitting

knowledge...
These are the pathways to empowerment that this guide seeks to describe.
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Who is this guide for? /

This Good Practices Guide is infended for all professionals involved in social support actions who,
within ftheir specific contfexts, foster active parficipation, access to culture, the acquisition of professional
codes and awareness of rights. It reflects o shared approach rooted in European values: a
comprehensive model of support in which culture is nof an optional add-on, buf an essenfial lever
for strengthening self-esteem, social skills and citizenship.

Although job tifles, institutional frameworks and support systems vary from one country to another,
the objectives remain common: to support individuals facing situations of vulnerability or unequal
access to opportunities — whether they are engaged in infegration pathways, young people distant
from education or fraining, recently arrived migrants, persons with disabilities, or individuals living in
geographically isolated areas.

This guide therefore aims to connect professionals who, at their respective levels, confribute fo social
cohesion through culture, fraining and access fo rights, and to provide them with practical tools
useful for their daily practice.

In order to ensure ifs relevance at the European level, we have idenfified four major categories of
functions, present — under various denominations — in the majority of natfional systems:

Actors in socio-professional support, who conftribute to building integration pathways, removing barriers and
linking individual projects to employment and training;

- Actors in training and knowledge fransmission, who support learning processes and integrate cultural and civic
dimensions into pedagogical practices;

- Actors in social education and mediation, who work closely with target groups to strengthen autonomy,
confidence and participation;

- Actors in cultural mediation and cultural action, who facilitate access to culture, recognition of talents and arfistic
expression.

We have also idenfified three categories of roles confributfing to the deployment of the CCC approach within
institutions and territories:

Trainers, in direct contact with target groups, responsible for support and the operational implementation of
activities;

Managers and coordinators, responsible for ensuring the coherence and quality of actions, partnership
development and the facilitation of collective dynamics;

Institutional and territorial actors, in charge of designing, supporting or evaluating public policies in the fields of
inclusion, fraining and culture.

These seven categories are not intended to describe fixed professions, but rather interdependent functions contributing
fo a shared objective: enabling each learner or trainee o find their place in society by knowing their rights, mastering
professional codes and experiencing cultural openness.

This model is designed for European contexts and does not take into account specific local adaptations. It is based on the
European classification of professional profiles: ESCO —European Skills, Competences, Qualifications and Occupations.
https.//esco.ec.europa.eu/en
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why (s it Essential to Link Culture with Craft and Citizenship?

Support systems still largely fragmented

In most adult support systems — whether related fo vocational fraining, infegration, housing or social services —
interventions have historically been organized into distinct fields: employment, fraining, housing, access fo rights and
social support. This organisation responds to legitimate administrative, regulatory and funding logics, but it produces a
well-known effect: fragmented pathways.

Within this framework, culture and citfizenship are offen relegated fo a secondary position, perceived as optfional or
“peripheral” dimensions compared to priorities considered urgent: finding employment, acquiring qualifications,
regularizing administrative status or complying with institutional requirements. Cultural rights and civic participation
are therefore freated as “extras,” mobilized only when fime, resources or condifions allow.

Yet this implicit hierarchy of needs between the “essential” (working, housing, training) and the “secondary” (cultural
engagement, participation, social connection) contributes to reducing support to the management of constraints
rather than fostering a genuine process of empowerment and autonomy.

Culture and citizenship are essential rights, not accessories

Recent work conducted by many agents in the social field reminds us of an offen overlooked reality: culture is neither
luxury nor a reward, but a fundamental right and a structuring lever of agency. It enables individuals to recognize
themselves as full subjects, bearers of knowledge, narratives, expressive capacities and the ability o contribute to
collective life.

Access o culture — understood broadly, including arfistic practices, spaces of sociability, fransmission, creation and
parficipation in the cultural life of a territory — acts as a factor of dignity, recognition and confidence. Similarly,
citizenship does not simply refer to formal access to rights; it relates to the real capacity to understand one’s
environment, fo position oneself within it, to participate and fo act.

When these dimensions are absent or marginalized in support pathways, individuals may indeed acquire tfechnical
skills or meet insfitutional expectations, but without necessarily finding lasting meaning in their engagement or
envisioning a future of their own choosing.

The limits of partial support

Field experience shows that support focused exclusively on employment or fraining produces uneven results. Individuals
who already possess cultural, educational or relational resources are more likely 1o appropriate the systems offered to
them. Conversely, those furthest removed — due to migration pathways, biographical ruptures, prolonged precarity or
discrimination —face greater difficulties in engaging sustainably.

This imbalance can lead to fragile engagement or even disengagement: dropping out of fraining, inferrupted
pathways, progressive withdrawal or loss of motivation. In some cases, individuals complete programmes without
these producing any real and lasting fransformation in their lives.

12 Culture, Craft, Citizenship



The added value of a coordinated Culture-Craft-Citizenship approach

Linking culture, craft and citizenship, as proposed by the CCC approach, means moving beyond this additive logic
fo build infegrated pathways. It does not consist of adding a cultural activity o a training programme, nor of
symbolically “dressing up” a professional scheme, but of conceiving support as a coherent whole in which each
dimension strengthens the others.

Culture becomes a space for experimentation, expression and confidence-building; craft becomes a concrete
means of earning a living, contributing to society and giving tangible value to one’s skills; citizenship becomes a
framework for understanding rights, responsibilities and one’s place in society.

This articulation fosters:

stronger engagement in pathways by giving meaning fo learning;
reduced dropout rates through diversified forms of involvement;
enhanced autonomy by supportfing inifiative and long-term projection;
recognition of individuals as actors, rather than mere beneficiaries.

Restoring meaning to work and learning

In a context where the loss of meaning at work and in fraining is widely documented — including among support
professionals — the coordinated CCC approach also acts as a lever for collective remobilization.

For supported individuals, it connects learning a profession fo a history, a territory, a culture and shared values. For
feams, it opens spaces for cooperation, creativity and cross-disciplinary work, breaking away from compartfmentalized
and sometimes exhausting fask-based logics.

Culture plays a central role here: it creates spaces for breathing, connection and dialogue while remaining anchored in
the material realities of life pathways. It helps connect what one does, who one is and who one wishes fo become.

A sustainable added value for territories

Finally, a coordinated CCC approach does not benefit individuals alone. By fostering territorial anchoring, participation
in local life and connections between social, cultural, educational and economic actors, it confributes fo strengthening
social cohesion and territorial vitality.

Supported individuals are no longer merely “infegrated” into a programme but become actors in their environment,
capable of contributing fo local cultural, economic and civic dynamics. In the long term, this approach generates
collective value: it supports more stable, autonomous and sustainable pathways, benefiting society as a whole.

Linking culture to craff and cifizenship does not unnecessarily complicate support; on the contrary, it
makes it more effective, fair and humane. The CCC approach is grounded in a simple yet demanding
summary conviction: sustainable support is impossible without considering the full range of individuals’ rights,
aspirations and capacities to act.

IN
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A brief theorical framework

The Culture - Craftf - Citizenship CCC project isbased on the idea that sustainable inclusion requires the arficulation of
three complementary axes of support — culture, craff, and citizenship — enabling each individual to find their place in
society, develop autonomy, and strengthen their capacity to act (empowerment, in the sense used in European and
United Nations terminology - UNESCO, Education for Sustainable Development and Global Citizenship, 2021).

This approach aligns with European work on lifelong learning and social cohesion (European Commission, Council
Recommendation on Key Competences for Lifelong Learning, 2018), which recognises cultural, social, and professional
learning as three inseparable dimensions of active citizenship.

Projekta partneri

Le C de Culture

Culture is understood here in a broad sense: it encompasses general culture, local and ferritorial culture,
administrative culture (knowledge of rights, institutions, and procedures), as well as the professional culture specific to
each sector.

According to UNESCO (Convention on the Protection and Promotion of the Diversity of Cultural Expressions, 2005),
culture is not limited to artistic participation, the appreciation of works, or heritage; rather, it refers 1o a set of values,
practices, knowledge, and shared references that enable individuals fo position themselves actively within their
environment.

The Fribourg Declaration (2007) also emphasises that cultural rights — participating in cultural life, accessing symbolic
resources, and expressing and tfransmitting one’s identity — constitute an essential dimension of human dignity.

Within the CCC approach, the objective is therefore to enable parficipants to engage in continuous culturdl

enrichment, by fostering curiosity, critical reflection, and openness to others. Culture thus becomes both a lever for
learning and a fool for social infegration — a space where belonging, understanding, and recognition are built.

14 Culture, Craft, Citizenship



The C of Craft (profession / know-how

The term Craft is understood here in its dual meaning:

the profession, as a set of fechnical and professional skills
and the act of doing — the abllity to create, fransform, and contribute.

Learning a profession does not consist solely of mastering technical gestures; it also involves the appropriation of
implicit codes: professional aftitudes, modes of communication in the workplace, expected behaviours, the ability to
cooperate, and the capacity to project oneself info a professional pathway.

European research on key competences (European Commission, 2018; Cedefop, Vocational Education and Training in
Europe, 2020) highlights the complementarity between technical knowledge, relational skills, and informal learning.

From this perspective, the CCC approach recognises that success in a professional pathway does not depend solely on
the “formal” elements of a curriculum, but also on these invisible competences: those that make it possible o access
employment, remain in it, progress within it, or create one’s own activity.

The profession thus becomes a space for personal and social development, where one learns not only a set of skills but
also a way of existing in and through work.

Practical case — Artemisia : Decorative Painters

At an equivalent level of qualification, differences appear in the trajectories of learners: parficipants engaged in
labour-market integration programmes show lower rates of access to employment than those from other training
pathways. Yet the certified competences and mastered technical skills are identical.

This gap highlights the decisive role of so-called “invisible” competences — professional attitudes, the ability to project
oneself into the future, understanding the codes of the working world, confidence, and a sense of legitimacy — which
do not always appear in fraining frameworks but strongly condition access to employment, retention, and career
development.

Faced with these differences, several inferpretations are possible. One might conclude that some groups are “befter”,
better prepared, or more suited fo the world of work, or conversely atfribute these outcomes to a lack of efforf,
motivation, or the reproduction of previous trajectories of failure.

Such inferpretations, which are frequent in fraining and infegration programmes, lead to a form of determinism: the
idea that these disparities stem from individual characteristics over which support mechanisms would have liftle
influence.

Within a strictly managerial or service-oriented logic, such a reading could lead to the conclusion that these groups
do not have their place within certain programmes, at the risk of causing them tfo lose fime, energy, hope — and
financial resources.

Conversely, if the choice is made to enable everyone to make a living from the profession they are preparing for, and
once these individuals have been admitted info a programme, it becomes the responsibility of pedagogical and
support feams to identify these gaps, make them explicit, and work on them.

The challenge is therefore no longer to select the ‘highest-performing” parficipants, but to design remedial
mechanisms capable of strengthening these invisible competences: making professional codes explicit, working on
projection and confidence, providing gradual work-based situations, and linking training with cultural and civic
experiences that give meaning and legitimacy to learning.

Good practice : Collecting and structuring long-term monitoring data (for example, the professional frajectories of
learners at 6, 12, and 24 months — contract stability, terminations, refention within the profession, or reorientation)
makes it possible to identify precisely the factors influencing career paths and to adapt support mechanisms
accordingly. Examples include supported work placements on worksites or in companies, combined with collective
debriefings on implicit expectations (professional posture, communication, autonomy), in order fo reduce disparities
rather than naturalise them.

15



The C of Citizenship

The third axis of the CCC project, citizenship, aims fo strengthen the active parficipation of supported participants in the
life of their territory, their fraining structure, and, more broadly, society.

The objective is to foster a lived and concrete form of citizenship, rooted in everyday practices and in the understanding
of the collective spaces where rights and responsibilities are exercised.

According to the European Commission (EU Work Plan for Culture 2023-2026; European Pillar of Social Rights), civic
parficipation is not limited to voting or political engagement; it also includes the ability to act upon one’s social, cultural,
and professional environment.

This approach echoes that of the Council of Europe, which defines democratic citizenship as “the ability of individuals fo
participate fully in the life of their community, to exercise their rights and fo assume their responsibilities within @
framework of shared values” (Council of Europe Charter on Education for Democratic Citizenship and Human Rights
Education, 2010).

Within this perspective, the CCC project distinguishes three levels of civic integration:La participation locale:

Local participation: involvement in the daily life of the programme, the training centre, or the neighbournood — through
faking initiative, contributing to collective projects, or representing peers.

This form of “micro-citfizenship” nurtures confidence, a sense of belonging, and mutual recognition.

Understanding and appropriation of collective processes:

Learning how decision-making bodies function, understanding social and administrative rights, modes of public
expression, and mechanisms of cooperation at the ferritorial level. The aim is to equip parficipants to engage in local

dynamics (associative, cultural, and economic).

Autonomous access to rights : the progressive development of the capacity o mobilise resources without excessive
dependence on intermediaries (local authorities, support services, or community networks).

This evolution marks the fransition from a logic of dependence to one of agency, in line with the principles of
citizen empowerment (Freire, Pedagogy of the Oppressed, 1974; Nussbaum, Creating Capabilities, 2011).

Within the CCC approach, citizenship is therefore not reduced o a legal status; rather, it is conceived as a process
of emancipation and the co-construction of a shared social life.
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Practical case : Artemisia — Discovering the /enate

This activity consists of a supervised educational visit to the Luxembourg Palace, the seat of the French Senate,
integrated info a fraining pathway for learners engaged in labour-market integration programmes and preparing for
the profession of decoraftive painter. The activity forms part of a pedagogical pathway aimed at making parficipatory
citizenship tangible for learners involved in a professional infegration programme and fraining for the profession of
decorative painter. The group is accompanied fo the Senate, a place of institutional power to which these audiences
would, in practice, have neither spontaneous access nor any particular reason to enter on their own.

The visit is structured around a professional entry point: the palace, richly decorated, provides an opportunity to
explore the history of the building, artistic commissions (including its origin as a commission by Marie de’ Medici, then
Queen and Regent of the Kingdom of France, inspired by the Palazzo Pitti in Florence), as well as the techniques and
uses of decorative arts, in direct connection with their future professional skills. This approach is progressively
broadened to include an understanding of the daily role of senafors and the functioning of a parliamentary
democracy. In this way, the site is demystified without being trivialised: codes, efiquette, and ceremonial aspects are
explained; a meeting with a senatfor gives concrete form o the institution; and the learners are recognised as legitimate
citizens within a public space that, although exceptional, ulfimately belongs to them.

Finally, the educational tfeam makes the “behind-the-scenes” dimension visible by explaining how this visit was made
possible: through networking, institutional relationships, and the continuity of partnerships built from previous
integration worksite projects. This narrative demonstrates concretfely that access o institutions relies on professional
attitudes, effective communication, and collective dynamics, transforming what might appear to be a simple outing

into a sfructuring pedagogical sequence, with lasting effects on learners’ confidence, ObHiT% O ﬁro'ec‘r themselves into

the future, and capacity to act.
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€€C : an itinerary is not a route

These are two notions that the Culture - Craft — Citizenship (CCC) project has taught us to distinguish throughout its two
years of implementation. Although offen used as synonyms, the notions of itinerary and pathway refer, in our
approach, to two distinct levels of action and pedagogical structuring.

]
CCCitinéraire

A CCCltinerary is first and foremost a concrete pedagogical project, designed for a specific group of learners and
culminating in a tangible and shared outcome. It is an itinerary of territorial appropriation: a real movement — from
point A to point B —in which each stage is intentionally conceived as a resource for cultural, professional, and civic
learning.

An itinerary is therefore not a simple succession of activities (for example, a stand-alone museum visit), but a structured
framework enabling participants to discover, understand, and connect territory, profession, and society.

[ts objective is to fransform mobility into a learning experience, in which movement itself becomes a vector for acquiring
knowledge, skills, and social capacities.

Example of a CCC itinerary — Mural workshop and guided visit in /iena

A CCClfinerary is a concrefe pedagogical project anchored in
fime, bringing fogether several complementary dimensions:

Culture : discovery of the city through a guided visit, enabling
learners to appropriate a ferritory that they do not yet know.
Craft : practical workshops in mural decoration and stencil
techniques, during which each parficipant acquires specific
fechniques and learns how fo fransmit them.

Citizenship : a collective restitution in the form of an exchange of
good practices, involving local peers in the presentation and
enhancement of heritage.

Through this itinerary, participants were able fo develop:

technical skills (surface preparation, motif creation, stencil
application);

transversal competences (cooperation, verbal and non-verbal
communication, empathy, feamwaork);

a shared experience that gives meaning to the fraining and
strengthens integration both within the group and within the
ferritory.

A CCC fifinerary is therefore not a one-off activity, buf @
sfructured and inferconnected sequence generating fechnical,
cultural, and civic learning.
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The CCC pathway

The CCC pathway, by confrast, refers o a broader and more institutional process.

Itis a strategic orientation project carried by an organisation (association, training centre, local authority, integration
structure, or network) that integrates the CCC approach across the entirety of its activities.

A CCC pathway therefore combines:

an overarching vision (values, objectives, target groups, partners):;
a coherent organisation of actions (itineraries, workshops, collaborations, events, efc.);
and an infegrated support strategy that links professional integration, ferritorial integration, and Civic

participation.

The CCC pathway is therefore not simply an addition of ifineraries, but rather a comprehensive educational and social
policy, based on the conviction that culture can serve as a lever for emancipation and social cohesion.

xample of a CCC pathway : the Cuisine & Territories /chool

The Cuisine & Territories School is a fraining centre located in a large metropolitan area, specialising in
preparation for the professions of cook and multi-skilled catering employee, and mainly welcoming parficipants
engaged in labour-market integration programmes as well as individuals undergoing professional reconversion.

Before the implementation of o CCC pathway, the training programme followed a conventional structure:
tfechnical modules focused on culinary technigues and hygiene standards, parallel social support, and
occasional cultural activities (market visits, gastronomic outings) offered as moments of openness, without a
formallink to professional learning.

Despite strong technical fraining, the team observed recurring difficulties: dropouts during training, tensions in
workplace situations, instability in first jobs, and limited professional projection within the sector.

The adoption of a CCC pathway led the organisation to fundamentally rethink its structure. Training
programmes were reorganised into territorial itineraries connecting producers’ markets, professional kitchens,
partner restaurants, cultural sites linked to the food heritage of the territory, and local institutions.

These itineraries made it possible to address the profession through real-life situations: understanding supply
chains, relationships with suppliers, organisation of work in a brigade, professional posture in relation fo clients,
and the management of sector-specific constraints.

Cultural activities were integrated into professional modules 1o approach cooking as a cultural and social
phenomenon (history of food practices, diversity of culinary cultures, service practices and codes), thereby
strengthening learners’ professional legitimacy and openness.

Social support was arficulated with the professional situations encountered, incorporating access o rights,
understanding of the regulatory framework of the restaurant sector, and participation in local events (solidarity
mealls, culinary festivals, associative projects).

Pedagogical, social, and cultural teams worked in a coordinated manner, with shared objectives and an
expanded monitoring of learners’ trajectories (employment stability, ability to remain within work collectives,
autonomy in professional procedures).

Within this framework, the CCC pathway does not correspond to the accumulation of successful actions, but

rather to alasting transformation in the way the organisation conceives fraining, by articulating culture, craft,
and citizenship as inseparable levers for integration, professionalisation, and territorial anchoring.
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mplementing and monitoring a CCC programma
Culture — Craft — Citizenship

In this guide, the notion of a Culture-Craft-Citizenship (CCC) programme refers to a structured approach, designed
over time, whose purpose is to arficulate coherently:

situations of access to culture and cultural mediation,
contexts for learning and professional practice,
and spaces that foster expression, participation and civic empowerment.

A CCC programme is therefore defined by its logic of arficulation: it is not the actions taken in isolation that characterise
it, but the way they are designed, sequenced and connected within pathways or itineraries that make sense fo
parficipants.

It is always embedded in a given institutional and organisational context, with its constraints, room for manoeuvre and
specific objectives. Far from replacing existing schemes, it aims to strengthen their coherence, interpretation and the
capacity for parficipants to mobilize them as real levers for their frajectory.

This Section Il of the Guide proposes a 9-step method to implement, adjust and steer a CCC programme program
within an organisationorganization, taking into account field realities, the effective uses of existing support schemes
alreadym in place (non-profit, public body, social enterprise, etc), and the balance to be found between social
purpose,pose administrative and financial constraints, and professional practices.

Culture Craft
Citizenship




9 steps (O implement and

monitor a €€€ programme

THREE MAIN PHASES
AND FRAMING THE CCC PROGRAMME
-setting the framework, intentions and conditions of feasibility -
1. Clarifiy the intention and legitimacy of the CCC programme
Define the meaning of the programme, its priorities, and its coherence with the organisation’s mission and
partficipants’ frajectories.
2. Identify constraints and room for manoceuvre
Analyse the institutional, organisational and budgetary framework in order to distinguish what is negotiable from
what is noft.
3. Define clear CCC governance
Clarify roles, responsabilities and coordination modalities required for the implementation.
4. Analyse participants and their real objectives
Understand trajectories, needs and effective priorities of participants beyond administrative categories.
DESIGNING AND STRUCTURING THE PROGRAMME
-identifying convergences and translating the CCC programme into an operational pathway -
5. Identify possible points of convergence
Track down the zones where institutional objectives, participants’ priorities and existing practices can meet.
6. Design a realistic, progressive CCC pathway

Translate the programme info a structured, clear and adaptable pathway arficulated with what already exists.

ADJUSTING, FORMALISING AND SETEERING OVER THE TIME

- validating, monitoring and ensuring sustainability —

7. Adjust, validate and consolidate the CCC programme based on real-world uses

Transform gaps between the designed programme and what is actually experienced info levers for improvement,
while idenftifying elements that are sufficiently fested to be validated and shared.

8. Formalise the consolidated CCC programme

Explicit the framework, the objectives, and the modes of the programme guidelines to ensure clarity and
fransmissibility.

9. Monitor, evaluate and evolve the CCC programme

Ensure confinuous improvement through monitoring, evaluation and adjustments over fime.
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ITAGE 1 = Clorifying the intention and legitimacy of the CCC
programme

The implementation of a Culture - Craft - Citizenship (CCC) programme cannot be reduced to the occasional addition
of cultural or civic activities within an existing scheme. It requires, at the outset, an explicit clarification of the
organisation’s intent and its legitimacy in championing such a programme.

This clarification is a decisive factor in ensuring the CCC programme is not perceived by the team as a side project, an
isolafted experiment, an external add-on, or an opporfunistic response fo a call for proposals.

On the contrary, a clearly formulated intent allows the CCC programme to be part of a coherent, clear, and fully-
owned trajectory, both for the staff and the groups being supported.

Clarifying Objectives and Areas of Action

The support schemes—whether social, cultural, professional, or civic—led by our organisations sit at the intersection of
several competing drivers:

The objectives specific to the supporting organisation;

The requirements of funders and confractual frameworks;

The rules of existing systems;

The needs, expectations, and frajectories of the target groups being supported.

The CCC programme is fully embedded within this complexity. Clarifying the intent therefore means explicitly stating
what the organisation seeks to achieve, for whom, and based on which priorities.

At this stage, the goal is not yet to design specific actions, but fo make the framework of infent clear—providing the
foundation upon which subsequent choices can be made.

A first reading of the objectives: organisation and target group

On the side of the supporting organisation, the objectives it sets for itself are generally clearly formulated and can be
summarized in three main items:

implementing the organisation’s own social, educational, or territorial project (fraining without exclusion;
fransmitting the city’s cultural heritage to the widest possible audience; promoting the professions of a farget sector
—construction, hospitality, IT, etc.);

fraining/supporting target groups while complying with funders’ specifications;

complying with the operational and organisational rules of the framework within which the support or fraining
action for beneficiaries takes place.

On the side of the supported groups, objectives are rarely formulated in such a univocal manner. The enfry of a
beneficiary info a programme is often interpreted, from the perspective of the institution that receives and supports
them, as the expression of a primary intfention to access employment or to prepare for it (through education, training,
skills assessment, or another type of support depending on the framework proposed by the organisation).

However, applicants frequently adjust their discourse to align with the perceived expectations of the program,
particularly during recruitment inferviews. In reality, individuals” actual priorities may relate fo multiple and infertwined
issues: administrative stabilization, access 1o income, the need fo structure one’s time, overcoming isolation, acquiring
cultural reference points, or projecting oneself intfo a longer-term life pathway. The expected benefits for the beneficiary
or beneficiaries resulting from participation in the programme do not necessarily coincide with those that the institution
highlights as priorities in its social project or communication.

Clarifying the infention of the CCC programme therefore requires avoiding confusion between stated objectives and
lived objectives, and acknowledging this plurality from the outset.

The CCC approach as a response to a structural tension

In the majority of support schemes aimed at people with fewer opportunities, the target group participants are not the
ones funding the action—or only marginally so. The organisation must therefore simultaneously respond to the
institutional and contractual requirements (objectives, funding frameworks, reporting obligations) set out in the funders’
specifications, ensure that its actions remain consistent with its own social project, comply with the operating rules of
the framework in which the action fakes place, and address the actual objectives of the supported group.
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This situation can generate a structural tension between formal compliance with the specifications, the economic
sustainability of the scheme, and the effective quality of the service delivered to the public.

Acknowledging the possible existence of this tension is neither an admission of failure nor a value judgment, but a
necessary starting point for operational reflection. The CCC approach can then be understood as a lever for
reconnecting insfitutional logics and human needs, within a clearly arficulated intention.

To limit the risk of project-based management whose sole objective is the economic viability of the organisation at the
expense of service dedicated to the people it supports, it may be necessary to explicitly restate and clarify the
organisation’s social, educational, cultural, and civic project. By asking this simple yet structuring question:

What do we truly want for our publics? — one is led to examine:

the place given to supported individuals within the organisation’s actual priorities;
the degree of alignment between institutional objectives and individual trajectories;
the capacity of the scheme to be mobilized by participants as a meaningful lever in relation to their own objectives. .

Clarifying the intention of the CCC programme therefore consists not in identifying a single objective, but in identifying
zones of objectives and action where the organisation’s goals and those of the public can meaningfully converge,
making genuine engagement with the scheme possible.

What needs to be worked on concretely at this stage

Why does the organisation wish to implement a CCC programme at this specific moment?

Which needs, observations, or limitations in current practices is the programme intended tfo address?
How is the CCC programme consistent with the organisation’s social project, missions, and values?
Which target groups are primarily concerned, and for what reasons?

What is concretely expected from the CCC program, beyond its fitle?

Points of attention

Aninfention that is foo general or consensual to effectively guide operational choices.

The adoption of a CCC programme without questioning its compatibility with existing practices, institutional
constraints, or the organisation’s actual capacities.

Aninfention formulated solely at management level, without ownership or appropriation by the teams.

Levers and recommended practices

Explicitly name the starting point of the CCC approach
Collectively raise the question of why the organisation is engaging in a CCC approach at this specific moment, and based on
which tensions, observations, or opportunities identified in existing practices

Open discussion on the program’s legitimacy in light of field realities
Confront the intention carried by management or coordination with the lived experiences of the feams and the situations
encountered with the farget groups, in order to ensure that the CCC responds to real and shared issues.

Clarify what the CCC programme seeks to fransform — and what it does not seek to change
Clearly distinguish the elements the approach aims to evolve (articulations, clarity, coherence) from those that belong to the
core foundations of support work and are not infended to be called into question.

Make visible the values and priorities guiding the approach
Expilicitly state the principles underlying the CCC programme (relationship to culture, to work, to participation), not as
Injunctions but as reference points to quide future choices.

Acknowledge areas of uncertainty from the outset

Recognize that cerfain objectives, modalities, or effects of the programme remain 1o be developed, thereby framing the
approach within a logic of exploration rather than immediate compliance.
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ITAGE 2 = [dentifying constraints and room for manceuvre
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A complex and fragmented institutional environment

Social, cultural, and professional support organisations now operate in an environment characterized by @
multiplication of schemes, co-funding logics (European, national, regional, local), time-limited projects, and strong
requirements in terms of accountability, reporting, and the valorisation of results (job placement rates, certification
outcomes, attendance figures, etc.). This fragmentation — sometimes described as an “institutional layer cake” — leads
to an overlay of frameworks, objectives, and timelines that can be difficult fo arficulate in practice. Funding
opportunities, carried by diverse institutions whose project-call logics have gradually become harmonized over the past
two decades, most offen rely on co-funding mechanisms. This configuration fuels a permanent project-based logic that
can weaken the continuity of actions and the stability of tfeams. In this setffing, the CCC programme is developed within
an established landscape of constraints that must be clearly identified before any operational decisions are taken.

Identifying existing constraints
he aim is to clearly and explicitly identify the constraints under which the organisation operates, in particular:

Institutional constraints:

funders’ requirements;

confractual specifications,

rules governing existing schemes;

monitoring indicators, quality requirements, and reporting obligations. .

Organisational constraints
tfeam availability;
distribution of roles and responsibilifies;
existing or missing competences;
workload and internal timelines.

Budgetary constraints

mobilizable financial resources;
limits related to earmarked funding;
direct and indirect costs linked to the implementation of the CCC program.

The purpose is not to compile a comprehensive list of obstacles, but to distinguish what is fruly restrictive from what
derives primarily from established routines or ingrained organisational assumptions.

Distinguishing constraints from habits and identifying real room for manoeuvre

A common difficulty lies in confusing what is legally or contractually non-negotiable with what results from established
practices, sometimes maintained without being questioned. This confusion can lead either to an overestimation of
blockages or to an underestimation of real risks. Clarifying this distinction makes it possible to open spaces for
adjustment where they fruly exist, without weakening the organisation in relation to its institutional commitments.

Alongside constraints, it is important to identify the organisation’s effective room for manoeuvre, such as:

possibilities for small-scale experimentation;
flexibility in organizing pathways;

existing or mobilizable partnerships;
internal decision-making spaces;

tfeams’ capacity for adaptation.

These margins constitute the effective zone of mobilization of the scheme — the perimeter within which the CCC
programme con be adjusted, fested, and used to evolve practices without contradicting the institutional framework.
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CCC: additional constraint or optimization lever?

At this stage, a central question arises:
Is the CCC programme perceived by teams as an additional investment (in time, energy, and resources), or as an
optimization of existing practices?

This perception varies among stakeholders:

for some, the CCC programme may appear as an additional burden in an already constrained context;
for others, it represents an opportunity to make existing actions — sometimes carried out in a diffuse manner — more
coherent, visible, and effective.

Recognizing these differing perceptions is essential to assessing actual room for manoeuvre, as they directly influence
feam engagement and the long-term viobility of the program.

Encouraging convergence of perspectives through dialogue

Below are the seven concerns or reservations we have identified as most commonly expressed by feams when the
explicit implementation of a CCC programme is infroduced. These concerns appear legitimate and deserve o be
examined in advance of presenting a programme or action plan aimed at fostering an active cultural opening within a
vocational fraining centre, or at opening a cultural institution 1o a strong partnership logic with local vocational fraining
providers (or any other configuration in which a structure seeks to add one or two “C” dimensions to those it already
practices).

. Concern related fo the fear of additional workload

<< Another programme on top of everything else...>> Educators, mediators, social workers, or socio-professional advisors
may perceive the CCC programme as an additional layer in an already overloaded daily routine — a source of extra
meetings, reporting requirements, and unforeseen adjustments; a project that will require time without freeing up any
elsewhere. Even if the CCC coordinator speaks of opfimization, past experience may have faught practitioners that
what is presented as transversal offen translates into additional work.

2. Concern related fo the fear of questioning existing practices

< What we're already doing isn't enough anymore?>> Announcing the implementation of a CCC programme that begins
by examining practices may be perceived as a disguised evaluation, an implicit questioning of the work carried out so
far, or even an affempt to “standardize” or requalify practices that have already proven effective. << We already work on
culture, support, collective dynamics... why should we now relabel it as CCC? >>

3. Concern related fo the fear of losing professional autonomy

<< Whos going fo decide what | do, and how? >> The formalization of a CCC programme may raise fears of increased
prescription of practices, reduced room for manoeuvre in individualized support, or the standardization of situations
that were previously adjusted case by case. Educators may fear that the programme will override the educational
relationship.

4. Concern related to perceived vagueness around CCC

<<f's just another concept..>> If the presentation remains too general, practitioners may experience it as abstract
discourse, struggle to see what will concretely change in their daily work, or perceive a gap between the program’s
ferminology and field realities. This may generate a form of pragmatic scepfticism: <<In principle, fine — but what about in
practice?>>

5. Concern related fo past experiences with institutional projects

<< We've seen this before...>> Practitioners may have experienced projects launched by the institution and later
abandoned, inifiatives promoted for a time and then replaced, or programs dependent on temporary funding. CCC
may therefore be perceived as yet another project — potentially inferesting, but possibly short-lived.

6. Concern relafed o the relationship with the supported public

<<Does this really match their priorities?>> Field practitioners may question participants’ capacity 1o engage in certain
CCC dimensions, the relevance of cultural or civic sequences in light of urgent needs (housing, legal status, income), or
the risk of a disconnect between the program’s intention and lived realities. They may ask themselves: << Will this
genuinely benefit them, or mainly serve the scheme or the organisation?>>

7. Concern related fo the position of the CCC coordinator

<<Who are they fo tell us this?>> Especially if the coordinator is new, practifioners may expect proof through practice,
remain vigilant regarding the legitimocy of the role, and require evidence that the coordinator fruly understands field
realifies. Providing clear and concretfe responses to these concerns makes it possible fo engage in often fruitful
dialogue and to co-construct the CCC programme with all the colleagues involved.
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What needs to be worked on concretely at this stage

Which institutional constraints are non-negotiable in the short term?

Which organisational constraints can be discussed or reorganized?

Which human, financial, or partnership resources can be mobilized for the CCC program?
What spaces for experimentation genuinely exist within the organisation?

Where are the actual margins for adjusting, testing, or evolving the program?

Points of attention

Underestimating the real weight of institutional and organisational constraints.
Launching a CCC programme without having clarified the organisation’s actual capacity to sustain it over time.
Ignoring divergent internal perceptions regarding the added value of the CCC.

Levers and recommended practices

Explicitly distinguish genuinely non-negotiable constraints from established practices
Precisely identify what stems from actual confractual, requlatory, or budgetary obligations, and share this analysis
fransparently with the entire feam, so as fo clearly separate mandatory frameworks from organisational inferpretations or
routines that may mistakenly be perceived as constraints.

Make internal representations of the CCC explicit
Create spaces for dialogue allowing teams to express their perceptions, expectations, reservations, or doubts regarding the
program’s added value. Open discussion on what is perceived as an additional constraint or, conversely, as an opportunity to
Improve existing practices, in order to prevent misunderstandings, limit silent resistance, and adjust the programme in light of
field feedback.

Identify genuinely mobilizable room for manoeuvre
Map existing spaces for experimentation, organisational adjustment, or partnership cooperation, in order to embed the CCC
programme within an operational perimeter that is compatible with the organisation’s effective capacities.
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ITAGE 3 = [Dcfining a clear CCC Covernance Frifimework

Owing to ifs nature, a CCC programme involves a plurality of stakeholders, practices, and fields of action: social support,
vocational training, cultural mediation, cifizenship, and territorial partnerships. Without explicitly defined governance, a CCC
programme risks relying on fragile individual commitments, generating internal misunderstandings, or gradually losing
momentum over time.

Defining CCC governance does not mean creating an addifional hierarchical layer or rigidifying the organisation’s
functioning. It primarily means clarifying who does what, at which level, and according to which decision-making,
coordination, and regulation modalities, in order fo secure the program’s implementation.

An organisation is not a homogeneous block

Even before defining formal roles, it is essential to recognize that a support organisation — whether an association, a
public institution, a joint operator, or a social enterprise — is Not a monalithic enftity. It is the product of a dialogue —
sometfimes implicit — between different representations of work, missions, and the values aftributed to the action
carried ouf.
Management, trainers, support staff, administrative or commercial tfeams do not necessarily share the same
understanding of the organisation’s missions, the program’s priorities, or their own margins of inifiative. These
differences stem from distinct professional backgrounds, differentiated institutional responsibilities, and heterogeneous
field practices. This plurality is both a strength and a source of complexity in implementing a CCC program.

Clarifying roles beyond the organisational chart

Organisational charts and job descriptions, while necessary, do not fully reflect how a structure actually functions.
Effective CCC governance requires examining real practices:

As a practitioner, how autfonomous am | in practice?

Which initiatives do | allow myself — or refrain from taking?

As a manager, do | have a clear understanding of what is actually happening in the field?
Are local initiatives recognized, encouraged, shared — or rendered invisible?

Clarifying CCC governance therefore means making these grey areas visible and explicitly identifying existing spaces for
initiative, coordination, and arbifration.

Between institutionalization and appropriation

In observed CCC approaches, two dynamics frequently emerge:

Bottom-up initiatives, stemming from individual or local action: a trainer infroducing a cultural dimension, @
mediator linking training and rights, a coordinator experimenting with new formarts to encourage active learner
participation. These initiatives reflect organic appropriation, but may lack visibility, internal coherence, or
institutional recognition.

Top-down initiatives, embedded in an institutional or organisational strategy, providing a clear framework and
shared direction. If not collectively owned, however, they may be perceived as instructions imposed from above,
difficult to franslate into everyday practices.

Most CCC programs operate within a productive in-between space, seeking to connect these two logics. CCC
governance must precisely enable this artficulation, tfransforming individual initiatives into collective resources without
neutralizing them.

Defining operational CCC governance

This involves clearly identifying:

Who carries the overall vision of the CCC program?

Who ensures day-to-day coordination, and with which resources?

What roles are played by frainers, support workers, cultural mediators, or partners?
What spaces exist for discussing adjustments, tensions, or arbitration?

How are decisions related to the CCC taken, shared, and documented?

CCC governance must integrate info the organisation’s existing modes of operation, while making them more
fransparent and cooperative.
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The role of the CCC coordinator

Practice analysis shows that many organisations already perform CCC-related coordination functions, sometimes
without explicitly naming them: articulating support pathways, connecting partners, franslating institutional
frameworks info concrete action, and monitoring uses and oufcomes.

The implementation of a CCC programme maly therefore reveal the need for explicit coordination, whether in the form
of a clearly identified role assigned to one person, a shared function distributed among several actors, or a structured
collective body.

There is no single model. The issue is not to create a position for the sake of creating one, but to make visible,
recognized, and sustainable work that is already largely being carried out, in order to secure its continuity and quality.

What needs to be worked on concretely at this stage

Who steers the CCC programme at the strategic level?

Who coordinates its operational implementation?

Which responsibilities are clearly identified, and which remain implicit?

What spaces for diclogue and regulation exist, or need o be created?

How can individual initiatives and a collective framework be arficulated without placing them in opposition?

Points of attention

Governance that is too vague, leading to a dilution of responsibilities and the overburdening of certain actors.
Governance that is too centralized, hindering initiative and feam ownership.

Confusion between steering the CCC programme and steering the overall support scheme.

The invisibilisation of coordination work already carried out by certain individuals.

Levers and recommended practices

Clarify steering levels and make effectively exercised roles visible
Identify who carries the strategic vision of the CCC programme, who ensures its operational coordination, and which functions
of liaison, arbitration, or requlation are already being exercised within the organisation —including when they rely on implicit
or minimally formalized commitments.

Define formalized spaces for coordination and adjustment
Establish dedicated times and frameworks for sharing information, addressing fensions, and evolving decisions related to the
CCC program, in order to embed governance within a cooperative and sustainable mode of operation.

Arficulate individual initiative and collective framework
Enable pedagogical or organisational initiatives while linking them fo a shared reference framework, in order to avoid both
fragmentation of practices and excessive centralization of decision-making.

Distinguish the steering of the CCC programme from the overall steering of the support scheme
Clarify the respective perimeters of the CCC programme and the existing support framework, specifying the responsibilities
associated with each.
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4TAGE 4 — Analysing target groups real objectives

The relevance of a CCC programme largely depends on ifs ability to resonate with the lived realities of the people it supports.
Institutional objectives assigned fo schemes do not always coincide with the actual priorities of individuals engaged in these
pathways. Analysing target groups and their real objectives is therefore a decisive step in preventing misunderstandings,
superficial adherence, or constrained uses of the scheme. This analysis makes it possible to design a CCC programme that is
mobilizable, credible, and meaningful for those concerned.

Moving beyond administrative categories

Within support schemes, target groups are often defined through administrative categories: status, age, employment
situation, level of education, place of residence — all serving as eligibility criteria. These categories are necessary for
implementing public policies, but they are insufficient for understanding individual frajectories, lived constraints, and
real motivations.

Target groups are not homogeneous. They are characterized by heterogeneous professional, migratory, or
educational pathways; differentiated resources and vulnerabilities; and varying relationships to institutions, culture, and
work.

Their frajectories may also be shaped by specific constraints —notably visible or invisible, femporary or long-term
disabilities — which influence access to activities, proposed rhythms, modes of parficipation, and forms of engagement
with the scheme. This requires the supervisory feam to maintain adaptive capacity and ongoing vigilance regarding
possible adjustments to roles, action formats, and pathways.

Analysing target groups therefore means considering them not as passive beneficiaries, but as agents capable of
action, engaged in evolving frajectories.

The importance of diagnosing real needs

Needs assessment cannot be reduced to a registration form or an initial intake interview. It must be understood as an
evolving process that accompanies the individual throughout their pathway.

The way questions are framed is crucial:

«Would you like to follow this fraining? » refers o an immediate need.
«Why would you like to follow this training? » opens up an infermediate objective.
«Where do you see yourself in three years? » invites personal projection and a life horizon.

These nuances highlight the importance of a diagnosis that is not purely functional, but also narrative and forward-
looking, enabling individuals to articulate their priorities, constraints, and aspirations.

Tools for analysing target groups over time
Several tools can be mobilized to refine this analysis:

regular individual interviews;
dynamic questionnaires (at the beginning, midpoint, and end of the pathway);

field observations;
collective expression workshops;
reflective supports (video, learning journals, oral presentations).

What matters most is not the tool itself, but the organisation’s capacity to update its understanding of farget groups
over time and to share this analysis within the team.

Understanding the actual use of the scheme

Target groups do not always engage with the scheme as it was originally designed. They may appropriate certain
actions while neglecting others, adapt formarts to meet unanficipated needs, or adopt a posture of compliance without
genuine adherence.

Analysing target groups therefore also means observing how the scheme is actually used — not only its inifial intentions
or stated objectives. Such observation provides valuable material for adjusting the CCC programme and strengthening
its relevance.

20 Culture, Craft, Citizenship



What needs to be worked on concretely at this stage

Who are the publics effectively concerned by the CCC program?

What are their frajectories, constraints, and short- to medium-term priorities?

Which objectives are explicitly formulated, and which remain implicit?

What gaps exist between institutional objectives and participants’ expectations? How do these objectives evolve
over the course of the pathway?

Points of attention

Treating target groups as homogeneous or stable over time.

Confusing discourse adjusted to institutional expectations with real motivations.

Relying exclusively on quantitative or administrative data.

Analysing target groups without sharing this analysis within the team (e.g., monitoring committee).

Levers and recommended practices

Move beyond administrative categories as the sole analytical reference
Consider status, level, or eligibility criteria as necessary entry points but insufficient in themselves, and broaden the
analysis to include lived frajectories, experienced constraints, and parficipants’ effective priorifies.

Distinguish institutional objectives from lived objectives within an evolving perspective
ldentify possible gaps between the purposes assigned to the scheme and the target groups’ real motivations,
recognizing that these priorities may evolve over time and should be understood as trajectory indicators rather than
inconsistencies to correct.

Integrate structured spaces for expression within the pathway
Create moments that allow parficipants to articulate their expectations, priorities, and encountered barriers within a
framework that permits speech not solely adjusted fo institutional expectations.

Cross professional perspectives in situation analysis
Share observations stemming from different fields of intervention (fraining, social support, cultural mediation) in order to
avoid a one-dimensional reading of farget groups.

Observe the actual uses of the scheme
Analyse how parficipants appropriate, bypass, or neglect certain sequences of the program, considering these uses as
structuring information for adjusting the CCC program.
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ITAGE 5 = [dentifying Possible Points of Convergence I

A CCC programme does not seek fo artificially align the objectives of the organisation with those of the supported groups, nor
fo deny the gaps that may exist between institutional logics and individual trajectories. On the contrary, it aims to identify the
points at which these objectives can meetin a sufficiently meaningful way to enable genuine engagement with the scheme.

Identifying these points of convergence is a pivotal step: it allows the transition from analysing constraints and objectives fo
designing concrete, realistic, and collectively supported actions. .

Thinking in terms of zones of convergence

Given the diversity of institutional objectives and the plurality of participants’ priorities, it becomes relevant to reason not
in terms of single, unified goals, but in ferms of zones of objectives and action.

These zones correspond o areas where the organisation’s expectations, the requirements of existing schemes, and the
farget groups’ priorities partially overlap, without necessarily being identical. The aim of a CCC programme is therefore
not fo impose fotal convergence, but 1o strengthen these areas of overlap, thereby expanding the scheme’s capacity
To be mobilized by participants in an active and meaningful way.

CCC Itinerary in /iena (ltaly)

In Siena, a CCC ifinerary was designed around a mural
fresco workshop combined with @ sensitive reading of the
urban heritage. The project combined a phase of cultural
discovery of the ferritory, technical workshops in mural
painting and stencil work, as well as a collective presentation
moment involving local stakeholders.

This itinerary made it possible fo infersect cultural objectives
(appropriation  of  heritage and  ferritory),  professional
objectives  (acquisition of specific techniques, work on
surfaces, collective organisation of work), and civic objectives
(cooperation, fransmission, public visibility of the work carried
out).

It illustrates how a CCC itinerary can bring ouf zones of
convergence between institutional expectations, professional
practices, and the actual uses of the target groups, by
relying on an identifiable and shared local context.

From tension fo opportunity

The gaps identified in the previous stages — between institutional objectives and lived objectives, between constraints
and aspirations — do not constitute anomalies to be corrected, but realities from which action can be designed. The
CCC programme can thus be viewed as a framework that makes these gaps visible and enables the construction of
situated actions capable of responding simultaneously to several logics. It is in this ability to bring different objectives
intfo dialogue that the added value of the programme lies.

Identifying concrete leverage points

Based on the previous analyses, the task is to examine where and how the objectives of the organisation and those of
the publics can resonate around certain activities or situations (workshops, visits, collective projects), at specific
moments in the pathway (intake, skills development phase, transition), and around fransversal themes (territory,
professions, rights, expression, participation).

These points of convergence are not infended to cover the enfire pathway, but o constitute sufficiently solid leverage
points for building relevant CCC actions.
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itinéraire CCC de /miltene (Lettonie)

In Smiltene (Latvia), the starting point of the CCC programme was
not the creation of a new activity, but the identification of an
already existing pedagogical practice: the observation of local
symbols in the immediate environment, used by feachers at the
fechnical secondary school as alearning support.

The convergence was identified precisely at this point:

for the institution: to strengthen ferritorial anchoring and
open the school 1o ifs surrounding environment;

for the target groups: fo give meaning to learning and move
beyond a strictly school-based approach;

for local partners: 1o have access o an accessible cultural
mediation tool.

The Latvion Symbol Trail was therefore not conceived as an
autonomous cultural project, but as a zone of convergence
between objectives that were already present, made visible and
arficulated through the CCC program.

This partial alignment was enough to generate genuine
engagement, without aftempting to harmonize all objectives from
the outset.

See the Smiltene: The Latvian Symbols Trail Pathway sheet in Section Il of the guide.

Assessing the strength of the convergence points
Not all identified areas of convergence carry the same weight. Some may seem convincing in theory but reveal their
fragility when put into practice.

Cooking and Territories identified a strong convergence
around a collective cooking project integrated into a pathway for
professional integration in the catering sector.

Culture : exploration of culinary practices drawn from
participants’ cultural backgrounds and connection with the food
fraditions of the local territory;

Profession : learning culinary techniques, organizing kitchen work,
and complying with hygiene and safety regulations;

Citizenship : co-organizing o meal open fo the public, including
collectively defining operating rules, distributing roles, presenting
and justifying the choices made (menu, organisation, values
upheld), and facilitating a discussion with residents and partners
about the use of the venue, access to food, and forms of
parficipation in neighbourhood life.

In practice, however, this convergence proves fragile.

Parficipants invest strongly in technical learning but encounter difficulties in engaging with the preparation phases
and public speaking components. Some experience these sequences as a form of imposed exposure rather than
as spaces for expression or participation.

The cultural references mobilized through cooking often remain implicit, due to a lack of specific support to make
them explicit and connect them to territorial issues. The civic dimension, although formally present, is unevenly
appropriated.

This gap leads the feam to reassess the scheme: strengthening preparation for public speaking, adapting
exchange formats, clarifying the objectives of each sequence, and adjusting the arficulation between the three
CCCdimensions.
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ldenftifying points of convergence therefore implies assessing their reality, their sustainability, and their capacity to
mobilize the target group.

At this stage, it is relevant to ask:

which convergences are realistic in light of the idenfified constraints?
which require strengthened support?
which reflect more of an infentfion than a concrete possibility?

What needs to be worked on concretely at this stage

In which areas can the objectives of the organisation and those of the target groups meet?
Which activities, situations, or themes can serve as shared points of interest?

At what moments in the pathway are these convergences most relevant?

Which convergences are realistic given existing constraints?

Which are fragile or temporary and require particular vigilance?

Points of attention

Overestimating potential convergences and freating them as already secured.
Confusing convergence with compliance with institutional expectations.

Conversely, underusing relevant leverage points.

Attempting to make everything converge, at the risk of losing clarity and effectiveness.

Levers and recommended practices

Reason in terms of zones of convergence rather than single objectives
Identify the spaces in which institutional objectives, participants’ priorities, and existing practices overlap, without seeking total
alignment or reducing the complexity of individual trajectories.

Start from existing practices to identify arficulations already at work
Observe situations in which access to cultural rights (or cultural awareness) intersects with contextualized professional
practice and forms of active participation (public speaking, collective engagement, representation through elected mandate,
access to rights through practice), even implicitly, and treat them as leverage points for structuring the CCC program.

Assess the robustness and sustainability of identified convergences
Evaluate the effective capacity of teams and farget groups fo engage in these articulations, in light of constraints and
observed uses, and retain as leverage points only those capable of being sustained over time.
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4TAGE 6 — [Hcsigning a Realistic and I

Progressive CCC Pathway

Once points of convergence have been identified, the CCC programme must be translated info a concrete, structured, and
clear pathway. This stage is decisive, as it defermines the program’s capacity to be understood, appropriated, and sustained
over time, both by feams and by the supported groups. A CCC pathway thatis overly ambitious, too dense, or insufficiently
articulated with existing schemes risks remaining theoretical or weakening stakeholder engagement. Conversely, a pathway
conceived as a mere juxtaposition of activities will not generate lasting effects or provide meaningful coherence to the

approach.

The CCC programme translated into a pathway

The CCC programme cannot be reduced to a single action (visit, workshop, event) but must be embedded in a logic of
progression. This involves designing sequences of actions conceived in their arficulation, pacing, and infermediate
objectives. Such progression should enable gradual skills development, increasing ownership by the farget groups, and
coherent articulation between the cultural, professional, and civic dimensions. Designing a CCC pathway therefore
means giving a clear structure fo the proposed journey, so that each participant can situate themselves within it and

understand its stakes.

Building the Pathway from Existing Practices

Before imagining new actions, it is essential fo recognize and value what already exists. Current practices often reflect
strong professional commitment and constitute a foundation on which the CCC programme can build.

Designing the CCC pathway therefore involves:

I identifying existing activities that already, even partially, relate 1o the culture, profession, or citizenship dimensions;

ii. mapping mobilizable human, material, and partnership resources;

iil. understanding how these acftivities are actually used by the target groups.

Iv. This approach helps avoid a logic of rupture or implicit questioning of previously accomplished work, and instead
frames the CCC programme as a process of gradual coherence-building rather than abrupt restructuring.

In a CCC pathway carried out in Siena, the sequence begins with
a guided four of the historic center during which parficipants
observe mural frescoes and painted decorations infegrated info
the urban architecture. This visit goes beyond an aesthetic
reading: it highlights the techniques employed, the social
functions of the decorations, and their place within the city’s
history.

Participants then confinue the pathway through technical
workshops in a fraining space, where they experiment with some
of the techniques observed (surface preparation, outlining,
pigment application), adapting them to a contemporary
exercise.

The pathway concludes with a public presentation organized
with local stakeholders, during which parficipants present their
work, explain their technical choices based on the references
encountered during the visit, and engage in discussion with the
public about the place of decorative work in foday’s urban
space.

It is this precise sequence — cultural reading of a ferritory,
professional practice, and situated public speaking — that
enables parficipants to connect cultural references, acquired
skills, and their capacity to position themselves both collectively
and individually.
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Linking Needs, Resources, and Actions
Designing a CCC pathway is based on bringing together three elements:

the needs expressed by the publics and/or idenftified by the feams;
the resources available to the organisation;
the activities already in place or to be developed.

This arficulation makes it possible to identify possible continuities between existing actions and CCC objectives, the
gaps o be addressed, and the adjustments required to strengthen the overall coherence of the scheme.

Simple tools (summary tables, action mapping, pathway diagrams) can facilitate this work and serve as supports for
collective discussion.

Designing a Modular and Progressive Pathway

A realistic CCC pathway benefits from being conceived in a modular way, by identifying clearly recognizable stages,
infermediate objectives, and action formats adapted to different moments of the pathway.

This modularity makes it possible to adapt the programme to existing constraints, to test cerfain sequences without
committing the enfire scheme, and to evolve the pathway based on observed uses.

Modularity also allows adjustments to formats, pacing, and modes of participation in order to make the CCC
programme accessible to groups with differentiated capacities, constraints, or needs, including persons with disabilities.

The progression may rely on:

welcome and confidence-building phases;

phases of cultural and territorial exploration (see the Art Nouveau CCC itinerary in Section 3 of this guide);
contextualized professional practice workshops (e.g., fraining worksite);

sequences of public speaking, presentation, or civic participation (e.qg., forum theatre).

Making the Pathway Clear and Appropriable

Even a well-designed pathway will only produce effects if it is understandable and appropriable by the target
groups. I1 is therefore essential to make the stages of the pathway visible, clarify the objectives pursued, and highlight
the links between the different proposed activities.

Accessibility can be enhanced through:

simple presentation materials;
collective clarification sessions;
tools enabling participants to situate their progression (learning journal, shared diagram, review sessions).

CCC Artemisia en Turquie (@
@BQ Ansen, Artemisia, BeyzaNur, Otros 2

o ®

M KADIR Yilmaz

@ Turkey

To facilitate the learning-journal logic with a public facing language difficulties and accustomed to social medio, the
use of an application such as Polarsteps, which combines itinerary building with checkpoints and comments
integrating photos, emajis, and short texts in a social-media style format, makes it possible to document activities
carried out within a CCC itinerary or pathway.
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What needs to be worked on concretely at this stage

Which CCC activities are relevant in light of the identified zones of convergence?

How can these activities be arficulated within a progressive and coherent pathway?

At which stages of the support process does the CCC programme have the greatest relevance?

What intfermediate objectives can be defined fo sfructure and mark the progression?

How can this pathway be made understandable, accessible, and appropriable for the target groups?

Points of attention

Attempting to integrate foo many actions from the outset, at the risk of overloading the pathway.
Designing a pathway that is too rigid, leaving little room for adjustment.

Introducing new actions without clearly arficulating them with existing practices.

Overlooking clarity and accessibility of the pathway for the supported groups.

Levers and recommended practices

Translate selected convergence points info structured sequences
Turn identified leverage points into coherent sequences of actions that arficulate access to cultural rights, contextualized
professional practice, and active participation, in order to make these articulations visible and mobilizable.

Embed the pathway within a logic of progression
Organize sequences around a gradual increase in partficipant engagement and autonomy, faking into account observed
rhythms of appropriation and levels of involvement.

Integrate the CCC pathway info existing frameworks rather than layering it on fop
Embed CCC sequences within already established schemes, fimelines, and formats, in order fo strengthen overall coherence
without creating an additional organisational layer.

Maintain modularity compatible with identified constraints
Design the pathway as an evolving structure composed of adjustable sequences, enabling partial experimentation without
destabilizing the overall balance of the scheme.
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Culture—Craft—Citizenship program

S\

=

To concretely illustrate the proposed approach, we developed an example of a CCC programme based on elements
drawn from experiences conducted within our four partner organisations (Artemisia Formation, Bursa Muze, Scuola
Edile di Siena, and Smiltenes Tehnikums). This exercise has an acknowledged limitation: it does not correspond to the
analysis of a single existing structure, but is based on situations drawn from these four partners of the Erasmus+ CCC
project. The proposed example is intentionally simple and accesible, to facilitate its appropriation by readers.

The presentation begins with an overview of the current situation: identified needs of the target groups, mobilizable
resources, and existing — or previously existing — initiatives prior to the formalization of a CCC program. This inifial step
aims to make the starting situation visible and to objectify the dynamics already at work in articulating access to
cultural rights, professional learning, and active participation.

Once this initial overview is in place, the different elements can be analyzed together to identify areas of convergence
and develop a coherent, structured, and meaningful set of activities — for both the target groups and the organisation
— thus moving toward a mode of operation better suited to coordinated CCC support.

For the purposes of this exercise, we idenftified nine items: Creation of a culture-craft itinerary; Infroduction of applied
citizenship; Contextualized practical workshops; Integrated language sequences; Strengthened active participation;
Valuing collective project; Activities fostering social ties and intercultural expression; Strengthening of the shared
network; Progressive capitalization.

This list illustrates the axes that a structure may choose to develop based on a given situational analysis.

These items are then developed in a table structured around the following columns: CCC articulation logic; Projected
situation after CCC action plan; Expected effects on the organisation; Expected effects on the target group. The last two
columns highlight that the expected benefits are both organisational and qualitative for the supporting structure, and
concrete for the supported groups. One may therefore speak of a genuine zone of convergence between the two.

We have sought to provide meaningful and diversified examples in order to make the transferability of the approach
visible.

With this programme example, we aim fo encourage each structure —if this has not already been done — fo undertake
a comparable infernal analysis. Such an approach constitutes a valuable support for designing, monitoring, and
coordinating a CCC program, while enabling collective appropriation of the forms and means of action necessary to
concretely bring the organisation’s social project to life.

If the table remains abstract at first reading, the detailed analyses and activity descriptions presented in the third part of
the guide willembody its principles through concrete examples.
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1. /tarting from the target group needs
IDENTIFIED / EXPRESSED TARGET GROUPS’ NEEDS

Gaining access to cultural and territorial reference points that support better orientation within the
social and professional environment.

Developing fransferable professional skills that can be valued on the labor market.

Improving language proficiency and mastery of social codes necessary for professiondl
integration.

Strengthening self-confidence, public speaking skills, and the ability to interact with institutions.

Discovering cultural and heritage sites in order to enrich professional perspective and situate one’s
activity within a broader confext.

Understanding the administrative and civic functioning of the host country.

Overcoming isolation, building social connections, and actively parficipating in a collective
dynamic.

Learning within a safe, inclusive, and stimulating environment.
I

2. .. and available list..

AVAILABLE RESOURCES
Human and Organisational Resources

Mobilizable professional team (trainers, mediators, support staff, coordinators, specialized
contributors).

Structured organisational framework (social or educational project, internal regulations,
participation or representation bodies for the publics).

Internal coordination capacity and project management capability.

Normative and Institutional Resources

Existing reference frameworks (competency framewaorks, training programs, charters, or strategic
orientations).

Sector-specific regulatory frameworks governing the organisation’s activity.

Public schemes or agreements framing the action (funding mechanisms, authorizations,
accreditations).

Material and Logistical Resources

Activity or reception spaces (classrooms, workshops, exhibition spaces, offices, intervention sites).
Technical equipment and intervention tools.
Monitoring, evaluation, and pathway-tracking tools.

Territorial and Partnership Resources

Deeply rooted in the local ecosystem (local authorities, institutions, associative and economic
networks).

Mobilizable partner network (companies, cultural organisations, public services, social actors).
Access to nearby cultural facilities and resources (museums, libraries or media libraries, cultural
centfres or community centres, heritage sites, local cultural events).
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Resources Linked to the Socio-Economic Environment

Funding programs or public schemes supporting access to training, employment, or social participation.
Services and institutions involved in access to rights, integration, or social support.

Resources Emerging from the Collective
Diversity of trajectories, experiences, and cultural references among the supported publics and the
supervisory team.

3. .. connect them to existing structures and practices...
EXISTING SITUATION PRIOR TO THE IMPLEMENTATION OF A CCC PROGRAM
Occasional cultural visits, not articulated with professional learning or a structured civic
approach.
Technical courses primarily focused on the acquisition of professional skills and gestures.
Limited use of the territory as a pedagogical resource.
Predominantly passive learner partficipation, with few formalized spaces for contribution.
Limited valorisation of public expression and experience sharing.
No explicit confinuity between culture, craft, and cifizenship.

Existing collective activities, but rarely structured to strengthen engagement and
responsibility within the group.
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... and move toward a mode of operation more conducive to coordinated Culture—Craft—Citizenship support:

CCC articulation logic

Bringing together territorial discovery,
understanding of local professional
environments, and active
appropriation of institutional and
social spaces in order to arficulate
situated culture, professional activity,
and civic anchoring.

Linking understanding of institutions,
professional activity, and the
capacity to interact with public
stakeholders to make citizenship a
concrete competence integrated
into the pathway.

Connecting the acquisition of
fechnical skills with an understanding
of the cultural, economic, and social
contexts in which those skills are
applied, to give meaning to
professional learning.

Embedding professional vocabulary
development, oral communication,
and collective participation within
authentic work situations in order to
bridge the gap between language
learning and practical application.

Projected situation after
implementation of the CCC action

plan

Creation of a ferritorial appropriation ifinerary
linking cultural input and professional approach
(neighbourhoods, architecture, museums). (e.q.,
for a recycling center: neighbourhood walk to
understand collection circuits, visit to a sorting
center or waste facility, meeting with local circular
economy stakeholders).

Introduction of applied citizenship (e.g., for
recently arrived migrants in a construction tfraining
program: organizing a debate on the renovation of
an emblematic neighbourhood building, bringing
fogether the professional perspective developed in
fraining and the civic voice of local residents).

Contextualized practical workshops (e.g., for
learners in decorative painting: working on colours,
patterns, and textures; analysing an institutional site
through ifs visual elements; researching the history
and stylistic characteristics of the intervention site).

Integrated language sequences (e.g., preparation
for a professional interview; production of authentic
documents related fo the activity —emails, reports,
professional materials — collective development of
avisual and written glossary of professional
vocabulary displayed in workspaces; structured
oral presentation before a jury or partners).

Expected effects on the

organisation

Integration of the territory into
pedagogical practice, consolidation of
local cultural partnerships, stronger
arficulation between cultural outings and
technical fraining, and improved external
connection of the pedagogical project.

Structuring relationships with local
institutions, strengthening mutual
understanding with public stakeholders,
and affirming the organisation’s role as a
territorial integration actor

Enrichment and contextualization of
pedagogical content, recognition of
frainers’ expertise, and qualitative
differentiation of the proposed pathway.

Bridging language learning and technicall
fraining, increased learner autonomy, and
strengthened overall coherence of the
pathway.

Strengthening group dynamics,
developing an internal culture of
parficipation, and reducing passive
postures within the collective.

Increased visibility with partners and
funders, strengthened sense of belonging,
and enhanced external recognition of the
organisation’s social project.

Expected effects on the public

Development of stronger territorial anchoring,
better understanding of local heritage, and
enhanced ability fo connect cultural
environment with professional practice.

Concrete understanding of institutional
functioning, increased confidence in
inferactions with public actors, and active
appropriation of civic rights and
responsibilities.

Deepening of technical mastery through a
cultural and aesthetic inferpretation of forms,
enhancing both the quality of execution and
understanding of the profession.

Improved command of professional
vocabulary, progress in oral expression, and
enhanced capacity to parficipate actively in
collective and professional situations.



Logique d’articulation CCC

Transforming collective moments
into spaces of structured
engagement where public
expression, responsibility, and
conftribution become integral
dimensions of the pathway.

Linking professional production,
cultural expression, and public
recognition to shiff learners from the
status of executants to that of visible
actors.

Bringing individual trajectories,
cultural references, and professional
learning into dialogue in order 1o
make diversity a pedagogical and
collective lever.

Bringing cultural, institutional, and
economic partners together around
shared pedagogical objectives in
order to embed the programme
within a coherent territorial
ecosystem.

Transforming lived experiences info
structured resources that enable

fransmission, pedagogical continuity,

and foster progressive improvement
of the programme.

Prévisionnel apreés plan d’action CCC

Strengthened active participation: presentations,
rotating roles, contributions fo a collective project
(e.qg., for arecycling center: rotating responsibility
for shop reception, leading public workshops,
participating in decisions regarding the layout of
the sales space).

Empowering collective project (e.qg., for a digital
workshop: public presentation of an application
developed collectively, online publication of a
group project, organisation of a digital literacy
workshop for local residents).

Activities fostering social ties and intercultural
expression (e.g., in cultural mediation: co-
designing a workshop or pathway integrating
participants’ cultural references, collective
storytelling of frajectories linked to professional
learning; facilitating discussion sessions connecting
personal experiences with professional issues).

Strengthening the network (e.q., in a support
scheme for young NEETS: setting up a participatory
ferritorial pathway designed as an active
exploration of the neighbourhood, during which
young people meet and exchange — over half a
day and on foot —with around ten local training
and employment actors, fransforming the territory
info a concrete network of mobilizable resources;
participation in job fairs; inviting stakeholders to
present their opportunities directly on site).

Progressive capitalization (e.q., for veterinary
assistant frainees: documenting cases encountered
during internships; compiling a shared file of
protocols and feedback; collective analysis of
situations fo improve practices from one cohort to
the next).

Effets attendus sur la structure

More inclusive group climate, improved
regulation of infercultural dynamics, and
sustainable strengthening of internal
cohesion.

Consolidation and strategic organisation of
the partnership network, enhanced
capacity to initiate cross-sector projects,
and deeper integration within the local
ecosystem.

Enhanced monitoring capacity, gradual
formalization of an infernal CCC reference
framework, and facilitated transfer 1o new
feam members.

Effets attendus sur le public

Increased self-confidence, development of oral
expression, and greater capacity to fake on
responsibilities within a collective setfting.

Strengthened sense of recognition and
legitimacy, valorization of the work
accomplished, and concretfe experience of
visible contribution to a collective project.

Stronger sense of belonging, enhanced
infercultural understanding, and development
of relational skills within the group.

Broader access fo local resources and
opportunities, improved knowledge of ferritorial
actors, and expanded professional and social
perspectives.

Greater awareness of learning achieved,
improved ability fo arficulate and value one’s
pathway, and consolidation of a clearer and
more structured personal frajectory.

The examples mentioned are provided for illustrative purposes; they can be adapted and fransposed fo other fields of activity within the social economy, infegration services, employment
support, education, cultural mediation, or vocational training.



By linking the idenftified needs of the target groups 1o the actions undertaken, and by clarifying the expected
outcomes of all planned activities, the organisation establishes a structured framework connecting culture,
craft, and citizenship. Grounded in a shared diagnosis, this framewaork guides action foward outcomes that
are both visible and measurable, for the supported groups as well as for the organisation itself.

This structuring matrix for a Culture-Craft-Citizenship programme can serve as a powerful collective
analysis tool: it helps defect potential overlaps, verify coverage of competency frameworks or institutional
objectives, and ensure consistency between articulated needs and proposed activities.

It thus provides a structuring framework for involving the team in the design, adjustment, and progressive
development of the CCC programme. .
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ITAGE 7 = /. djusting, Validating, and Consolidating the CCC
Programme Based on Actual Use I

A CCC programme does not become stable arf the moment of its design, nor during ifs inifial rollout. It is progressively shaped
through actual use, participants’ appropriation, and the adjustments made by feams.

This stage aims to transform the gaps between the designed programme and the programme as actually experienced into
levers for improvement, while identifying the elements that are sufficiently tested to be validated and shared.

The challenge is twofold:

- fo ensure the operational anchoring of the CCC programme within real practices, so that it does not remain theoretical or
prescriptive,

- to ensure ifs gradual consolidation in order to secure its coherence and long-term sustainability.

From the designed programme to the lived programme

The experimentation phases offen reveal gaps between the initial intentions of the CCC programme, the formats

actually implemented, and the ways in which the programme is effectively used by participants and teams.

These gaps should not be interprefed as malfunctions, but as valuable indicators of the real conditions of the
programme uptake. They help identify what makes sense for participants, what is compatible with existing
professional practices, and what needs to be reconsidered or reformulated.

Observing, analysing and adjusting uses

Adjusting the CCC programme requires a close observation of the sequences that are effectively taken up by
parficipants — those that generate engagement, parficipation or genuine appropriation, and those that, on the
contrary, lead to withdrawal, distance or superficial adherence. It also involves identifying unexpected or diverted uses
of the programme. Far from being anecdotal, such uses may reveal unanticipated needs or underexploited levers for
action.

Adjustment does not mean modifying the programme atf every difficulty encountered. Rather, it consists of making
reasoned decisions, grounded in a shared analysis of actual uses. .

In Siena, prior to any formalisation of a CCC programme, d time-
limited pilot phase was conducted in the form of a mural fresco
workshop integrated info an existing fraining week.

The experimentation was deliberately kept limited in scope:

a small group of participants,
a restricted number of sessions,
a single cultural partner involved.

This pilot phase made it possible to observe participants’
capacity to engage in an activity combining technical practice
and cultural mediation, to identify the adjustments required to
improve the rhythm of the workshops, and to assess feam
reactions to a less compartmentalized organisational structure.

The lessons drawn from this trial directly informed subsequent
decisions: what could be scaled up, what required adaptation,
and what should not be carried forward. The experimentation
phase thus fulfilled its filtering function, preventing premature
formalization.
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Validating what can be consolidated
Within this process of confinuous adjustment, cerfain elements of the programme may be considered sufficiently tested
o be validated:

action formats that consistently prove effective,

coherent and relevant sequencing of activities,

modes of articulation between culture, craft and citizenship that demonstrate tangible impact. .
Validation marks a collective decision-making moment during which the organisation explicitly recognises what now
constitutes the core framework of the CCC programme. It does not freeze the programme definitively, but strengthens
its clarity, conerence and fransmissibility.
Involving Stakeholders in Adjustment and Validation Decisions
Adjustments and validations benefit from being addressed collectively. Involving teams — and, where relevant,
participants or partners — allows for cross-analysis, shared interpretation of observed practices, and stronger
ownership of the programme.
This approach helps clarify roles, secure decision-making processes, and reinforce the legitimacy of the CCC
programme within the organisation.

Key Issues to Address at this Stage
Which CCC sequences generate actual participant engagement?
What discrepancies exist between the designed programme and observed practices?
What adjustments are necessary o enhance the programme’s relevance?
Which components can be considered consolidated and collectively approved?
How can these decisions be made visible and shareable within the organisation?
Points of attention
Adjusting too frequently without clarity or a framework.
Validating prematurely a programme that remains fragile or insufficiently tested.
Confusing structural adjustments with ad hoc adaptations.
Making decisions without documenting or communicating them.

Recommended lever and practices

Organise regular reviews of actual programme use
Implement regular collective review sessions to analyse how programme sequences are effectively taken up by participants
and teams in order to analyse discrepancies between the designed and lived programme.

Establish formalised feedback sessions
Implement recurring moments that enable teams — and, where appropriate, particioants —to analyse implemented
sequences: what was engaging, what generated engagement, and what remained marginal.

Document successive adjustments and validations of the CCC programme
Systematically record modifications made to the programme, the rationale behind them, and the observed effects. This
documentation ensures evolution traceability, supports confinuity, facilitates the integration of new team members, and

progressively clarifies the consolidated components of the CCC framework.




ITAGE 8 — [ ormalising the consolidated CCC program

Following the stages of experimentation and adjustment, the formalisation of the CCC programme represents a critical step in
ensuring its clarity, transmissibility and sustainability.

Formalising does not mean definitively fixing the programme in place. Rather, it means making explicit what has been
consolidated, so that it can be collectively understood and appropriated by feams, partners and, where relevant, funders.

This stage anchors the CCC programme within the organisation’s reqular functioning, beyond individual dynamics or isolated
inifiatives. .

Making a shared framework explicit

Formalisation aims to make the following elements explicit and clear:
the objectives of the CCC programme,
the structuring principles underpinning if,
the selected action formats,
the farget groups,
the roles and responsibilities of the different stakeholders. .

It allows the organisation to move beyond implicit or informal practices — often reliant on key individuals — and to
establish a shared, transferable and clearly defined reference framework.

Making the programme framework visible to teams and participants

Two recurring vulnerabilities are often observed in support programmes:

limited clarity regarding objectives and priorities within teams;
lack of fransparency of the institutional framework as perceived by participants.

Formalising the CCC programme helps address both challenges, provided that the process remains clear, accessible
and comprehensible.

This includes:

making explicit how the organisation operates and what institutional expectations exist;
clarifying the objectives being pursued;
and, where relevant, acknowledging gaps between institutional intentions and on-the-ground realities.

Formalisation may also specify the measures implemented fo ensure accessibility of pathways for participants with specific
needs — including persons with disabilities — through adaptations of materials, spaces, fiming or modes of presentation and
assessment.

In the programme formalisation document, the organisation
specifies, for example, that at the end of a scale-model
construction module for learners in decorative arts and design,
frainees present their 3D model during a collective session open to
other groups and partners.

Each participant explains the choices made in designing the
model in response o a specific brief (for example, creating a
decorative scheme for a tea room), the techniques implemented,
and the difficulties encountered. They then connect these choices
to references identified during visits fo contemporary decorative
projects.

This speaking exercise also serves as preparation for the oral
examination of the professional certification marking the end of
the training pathway in which the trainees are engaged.

This session is formalised as a key moment within the CCC
programme, as it explicitly articulates a mastered professional
gesture, mobilised cultural references, and situated public
speaking
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Appropriate formats without overburdening practice

Formalisation can take different forms depending on needs and contexts:

internal documents (concept notes, project sheets, guides),

pathway diagrams,

communication materials infended for participants,

integration intfo the institutional project, activity reports or fraining materials.

The challenge is to produce reference materials that are sufficiently clear and structured to serve as a shared point of
reference, without turning the CCC programme into a rigid or overly normative system.

Key issues to address at this stage

Which elements of the CCC programme can now be considered consolidated?

Which objectives and principles must be made explicit fo ensure shared understanding?

Which roles and responsibilities need to be formalised to secure implementation?

What are the most appropriate formats for formalising the programme?

How can flexibility and evolutive capacity be preserved while clarifying the existing framework? ?

Points of attention

Formalising too early a programme that remains fragile or insufficiently fested.

Conversely, leaving the programme implicit and dependent on key individuals.

Producing documentation that is too heavy or insufficiently accessible for teams and participants.
Confusing formalisation with rigidification of the programme.

Recommended levers and practices

Align pedagogical and organisational documentation
Update internal documents (pedagogical project, activity sheets, schedules, monitoring tools) so that they reflect the
validated articulations and make the CCC logic explicit.

Clarify the position of the CCC programme within the overall organisation
Define ifs scope, objectives and articulation with other existing schemes in order to avoid overlap or divergent interprefations.

Make the structure of the programme clear for teams and partficipants
Present the principles and sequencing of the CCC programme in a concise and accessible format within internal
communication materials, to facilitate appropriation and fransmission.

Embed the CCC approach in the institutional project and report on its implementation in activity reports
Explicitly infegrate the Culture-Craft-Citizenship principles and arficulations info the organisation’s core documents
(institutional project, pedagogical framework, strategic orientations), and document the actions implemented and their
effects in activity reports. This formal embedding consolidates the framework, ensures continuity beyond individual actors,
and strengthens its visibility and legitimacy among partners and funders.
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JTAGE 9 — [Vonitoring, Evaluating and Evolving the CCC Program

A CCC programme cannot be considered complete once consolidated. Its relevance depends on its capacity fo be
monitored, evaluated and adjusted over time, in light of actual practices, evolving particioant profiles, institutional constraints
and the organisation’s strategic orientations.

Monitoring and evaluation help prevent the CCC programme from becoming static or gradually disconnected from on-the-
ground realities. They embed the approach within a continuous improvement logic.

Moving Beyond Reporting in Evaluation

valuating the CCC programme cannot be reduced to fulfilling institutional reporting requirements. Its primary
purpose is to understand how the programme is implemented, by whom, and with what effects.

This requires distinguishing several levels of analysis:

the effective implementation of the programme by participants,
its appropriation by feams,

its coherence with instfitutional objectives,

the programme’s sustainability for the organisation.

During moniforing sessions, the supervisory feam
observes that participants are actively engaged
in fechnical workshops but remain hesitant or
withdrawn during public presentations.

This imbalance leads to reinforcing preparation
sessions  focused on  public specking and
adjusting the format of the presentatfions, in
order fo rebalance the professional and
cifizenship dimensions of the programme. .

Implementing Appropriate Monitoring Tools

Several tools can be implemented to ensure ongoing monitoring of the CCC programme,
including:

a Continuous Improvement Table (CIT),
collective project review sessions,
a monitoring and development committee.

These tools should be conceived as instruments for analysis and regulation, rather than as mechanisms of control.

The Continuous Improvement Table

The Continuous Improvement Table (CIT) is a steering tool designed to identify discrepancies, formalise adjustments
and frack the evolution of the programme within a framework of progressive and documented regulation.

It takes the form of a structured support fool that records, for each action or sequence: observations drawn from actual

practice, collectively agreed adjustment decisions, observed effects, and points to consolidate or revisit in subsequent
phases.
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CCC pathway in Bursa (Turquie)

In Bursa, a CCC pathway was implemented within an existing
training scheme (fraining in porcelain painting techniques),
combining cultural mediation sequences, exchange sessions on
professional pathways, and supervised collective activities. The
pathway unfolded over several weeks, following a progression
designed in advance but deliberately open to adjustment.
From the very first sessions, regular monitoring was ensured
through:

observation of participation levels in each sequence of the
pathway,

feedback from the trainers and mediators involved,
inferim review sessions with participants.

This monitoring process highlighted discrepancies between the
planned pathway and its actual use: certain sequences generated
strong engagement, while others quickly lost relevance for
participants.

On this basis, the pathway was adjusted during implementation:
the sequencing of activities was reorganised, moments linking
culture and professional practice were reinforced, and certain
phases deemed redundant were streamlined. .

The role of a monitoring and developement committee
Establishing a monitoring committee serves fo:

anticipate gaps between infenfions and actual practice,
identify emerging difficulties before they become structural,
collectively reflect on future developments.

This committee brings together stakeholders with complementary profiles, including external partners, in order to cross
perspectives and benefit from expertise that is not embedded in the organisation’s day-to-day functioning. It relies on
concrete field-based evidence (observations, feedback, indicators) to inform decision-making. .

Ensuring the program evolves over time
Monitoring and evaluation should feed an ongoing reflection on necessary adjustments, innovations to consolidate,
and practices to discontinue or transform.

Documenting the decisions taken and the changes infroduced o the CCC programme strengthens its institutional
memory, clarity and adaptive capacity.

Key issues to address at this stage

Comment observer la mobilisation effective du programme par les publics ?

Quels indicateurs qualitatifs et quantitatifs sont perfinents au regard des objectifs poursuivis ?

Quels retours des équipes, des publics et des partenaires peuvent éfre pris en compte ?

A quels moments le programme doit-il éfre réinterrogé ou ajusté ?

Comment documenter et partager les enseignements firés du suivi ?

Quels publics participent effectiverment au programme, et quels freins d'accessibilité pourraient expliquer cerfaines
absences, retraits ou usages partiels du dispositif ?

Points of attention

Reducing evaluation to compliance or justification requirements.
Accumulating indicators without hierarchy or clarity.
Failing to involve teams and participants in feedback processes.
Neglecting to document programme developments.
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Recommended levers and practices

Ground evaluation in prioritised and relevant indicators
Define a limited number of qualitative and quantitative indicators directly aligned with programme objectives, in order to
avoid the accumulation of unusable data.

Implement a Continuous Improvement Table (CIT)
Structure action monitoring by recording field observations, validated adjustments, observed effects and points to
consolidate, thereby ensuring progressive and documented requlation of the programme.

Establish a monitoring and development committee
Periodically convene infernal stakeholders and external pariners to analyse programme evolution, anticipate difficulties and
formulate adaptation strategies.

Periodically reassess the overall relevance of the programme
Identify moments when the framework should be adjusted in response to evolving parficipant profiles, institutional constraints
or the organisation’s strategic orientations.
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Coordinnating €C€C support : < cMmerging professional profile

Implementing a CCC pathway or itinerary mobilises competencies that go beyond the occasional
delivery of cultural activities or fraditional project management. It requires the ability to articulate, over
fime, cultural actions, professional situations and spaces for civic participation, in close connection with
social support mechanisms and participants’ frajectories.

Several recent studies highlight that this articulation increasingly relies on identifiable coordination
functions, although they are rarely formalised. The report Intégrer la culture o la pratique sociale : un
puissant levier d'insertion, published by the Fédération des acteurs de la solidarité (FAS), emphasises the
growing role of professionals responsible for coordinating cultural projects within social organisations,
facilitating participatory approaches within tfeams, and organising the partnerships necessary to ensure
effective access to culture (FAS, 2019). These functions appear decisive in linking cultural practices, social
support and collective dynamics.

The reference document Kesako Culture, also published by the FAS, shows that implementing accessible
cultural pathways —including preparation of parficipants, adapted mediation and articulation between
the “before / during / after” phases of an activity — depends on ongoing work of franslation, adjustment
and alignment. This work is most often carried out tfransversally by feams, without being explicitly
recognised as a distinct function, thereby contributing to the invisibility of competencies that are
nevertheless central (FAS, 2019).

Finally, the survey Culture et solidarité (2025) underlines that the sustainable infegration of culture info
support schemes requires steering and coordination capacities between cultural, social and institutional
actors, as well as careful monitoring of the actual use of proposed activities. It observes that these
responsibilities are increasingly entrusted to hybrid profiles situated at the interface of multiple
professional fields, yet without relying on a consolidated competency framework.

Concretely, coordinating a CCC programme — what the FAS refers to as socio-cultural coordination —
involves in particular:

designing and sfructuring coherent pathways based on existing resources;

identifying and making explicit the articulations between culture, craft and citizenship;
coordinating actors with differentiated roles, competencies and fimelines;

analysing the programme’s actual use and adjusting formats, rhythms and implementation
modalities accordingly;

formalising decisions in order to make them shareable and fransferable..

A cross-analysis of these works leads to a shared observation: a specific professional figure is gradually
emerging, centred on coordinating approaches that articulate culture, craft and citizenship. This figure
does not replace existing professions but plays a connective role — franslating and aligning institutional
logics, professional practices and participants’ lived objectives.

It is on the basis of this field reality, documented by networks within the social and solidarity economy
and by cultural and social actors, that a process of formalisation was initiated fo make visible the
competencies mobilised and to propose a competency framework for the CCC coordinator. This
framework aims to confribute to the progressive recognition of this emerging professional profile, to the
sfructuring of practices, and o the overall improvement in quality of support schemes articulating
culture, craft and citizenship.

The competency framework is available online at ccc-erasmus.com.
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CCC Activities

Mobllity, actions, pathways ana
[Cineraries
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Activities €CC:
Mobility, pathway et (tineraries

This third section of the guide identifies a set of good practices that can be applied across a wide range of
organisational contexts.

As the quality of an approach can only truly be assessed through its implementation, you will find here examples of
CCC itineraries, CCC pathways and CCC mobility actions that have been carried out, along with the outcomes they
generated.

Each activity sheet includes a set of good practices that we have identified through experience. We share them in the
hope that they will serve as sources of inspiration and points of comparison, enabling you in turn fo design and
implement pathways that combine cultural, civic and professional support in the service of your participants.

CCC MOBILITY 1-Crossing Gestures, Connecting Territories: Masons from Siena (IT) Host Ceramicists from Bursa (TR)

CCC MOBILITY 2 - Chosen Mobility, Affirmed Trajectory: Training Mobility and Territorial Appropriation in Liege (BE) for
Building Painters from Paris (FR)

CCC PATHWAY 1-Bursa : Reframing the Cini (Ceramic Tile Painfing) Training Programme through a Culture - Craft -
Cifizenship Approach

CCC PATHWAY 2 - Smiltene :Smiltene (LVA): The Latvian Symbols Trail

CCCITINERARY 1 - Paris : from decoraftive craff fo citizenship - a visit fo the Senate

CCCITINERARY 2 - Paris : In the Footsteps of Art Nouveau - Seeing Paris Through the Eyes of a Decorative Painter




meeeseseessssss - €CC Mobility 1

= o |  Crossing Cestures, Connecting Territories: Masons from /iena
g (IT) llost Ceramicists from Bursa (TR)

The City Through the Eyes of Future Heritage Masons: Intercultural Transmission
with Turkish Trainees in Ceramic Painting

=

Siena : tangible tangibleand intangible heritage as a living craft ecosystem

Siena is a historic Italion city whose identity is shaped by a close inferweaving of architectural heritage,
arfisanal practices and long-standing collective traditions.

Beyond its remarkable built heritage — historic palaces, churches, facades and urban fabric — the city is also
characterised by ifs rich intangible cultural heritage, notably the Palio di Siena and the organisation of the city
into confrade. This emblematic fradifion structures social and civic life and mobilises a wide range of craft
skills: fextile and leather work, wood and metal craftsmanship, decoratfive arts, and the maintenance of
historic urban spaces.

In Siena, fangible and intangible heritage form a coherent cultural ecosystem in which craftsmanship is not an
isolated fechnical activity, but part of a broader social organisation and a shared civic identity.

Training centres, workshops and heritage sites actively confribute fo the fransmission of skills that are closely
linked o the preservation and confinuity of the city’s historic character.

Context
The mobility framework within the CCC project

The activity carried out in Siena took place within the framework of the Erasmus+ KA220-VET Culture - Craft - Citizenship
project.

The mobility brought fogether:
trainees in ¢ini (ceramic painting) from Bursa (Turkey),
frainees based in Siena enrolled in a vocational orientation programme fowards heritage masonry professions.

The programme unfolded within a shared learning environment grounded in exchange, observation and collective
practice.

The host trainees played an active role as cultural interlocutors, presenting their fraining environment, their relationship
fo architectural heritage and their professional perspectives.

The mobility was designed as a structured educational experience, including a preparation phase, on-site activities and
afollow-up period.

Ceneral overview of the activity

Type of activity : international mobility for learning and professional exchange
Location : Sieng, Italy
Participants :

Learners from the ¢ini (ceramic painting) training programme in Bursa
Trainees in the heritage masonry fraining programme delivered by the Scuola Edile di Siena
Trainers, coordinators and cultural mediators

Duration : short-term intensive mobility (7 days)
Maim professions and themes :

Decorative techniques related to heritage architecture
Observation of historic architectural contexts

Arficulation between craff practices, heritage and collective traditions
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Objectives of the mobillity

The mobility aimed fo:

— enable discovery of a craft environment through direct immersion in a European city with a strong heritage
idenfity;

— foster observation and understanding of decorative fechniques in relation o historic architecture and public
space;

— encourage peer exchange between participants from different cultural and professional backgrounds;

— strengthen learners’ ability to articulate their practice, training pathway and cultural references within an
intercultural context;

— develop autonomy, confidence and civic awareness through engagement with heritage and collective fraditions;

— support reflection on professional identity and future career pathways.

Immplementation: day by day program

Day 1 - Welcome, introductions and integration visit

Icebreaker activities and parficipant presentations; exchanges on fraining pathways and expectations; presentation of
the host training centre by the Siena frainees; integration visit in Siena’s historic centre, including the Piazza del Campo,
surrounding medieval streets, facades and public spaces. .

Day 2 - Decorative techniques workshop

Practical workshops focused on decorative fechniques: creation of decorative panels, stencil techniques, composition
and colour work, collective production and shared feedback sessions, conducted alongside Siena trainees.

Day 3 - Heritage itinerary, sculptor visit and reflection session

Guided visits focused on painted facades, murals and frompe-I'ceil decorations, with explanations provided by host
frainees; visit to a sculptor working in relation to heritage architecture; collective reflection workshop. .

Day 4 - Collective fresco

Conftinuation and completion of a large collective fresco integrating cultural symboaols; collaborative organisation of
tasks; discussion on visibility, public space and collective responsibility.

Day 5 - Intangible heritage visit and closing activities

Visit to the Museum of the Contrada della Civetto; discovery of the Contrade system as a social and civic organisation
structuring the city and closely linked to the Palio di Siena; final collective discussion and closing of the mobility.

A structure inherited from the medieval city-states
The Contrade of /iena : a
structuring civis and In Siena, the city is fraditionally divided info seventeen contrade —
soclal organisation historic districts dating back to the Middle Ages that have retained a
strong local identity beyond simple urban geography.
Originally linked to military and administrative functions, the contrade
gradually evolved info cultural, social and community-based structures.
Today, each has its own symbol, colours, emblem, chapel or church,
as well as dedicated spaces for gathering and collective memory
(museum, fountain, celebration venues).
Beyond their partficipation in the famous horse race, the Palio di Siena,
these territorial units play an active role in the city’s daily life:

they organise cultural, religious and social activities, including for children,
young people and seniors;

they maintain strong community cohesion through ceremonies, patrondl
feasts and collective meals that punctuate the year;

they function as spaces of social connection and territorial solidarity for
their members:;

they are recognised as important social intfermediaries between citizens
and local institutions.

This organisation — highly actfive and deeply rooted in local practice —
illustrates how a historical social structure can continue to shape belonging,
civic parficipation and collective engagement within a contemporary urban
context.
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Analysis of coordination practices
The mobility was grounded in close coordination between the sending and host tfeams.

Pedagogical objectives, logistics and parficipant support were jointly managed. Trainers adopted a facilitative
stance, promoting infercultural mediation and adaptability through ongoing adjustments.

The Scuola Edile di Siena strengthened this coordination by mobilising complementary resources. An external
consultant specialising in intercultural pedagogy supporfed the team in preparing host frainees for the relational
and communicative dimensions of the mobility.

In addition, a Turkish student based in Siena and enrolled in an university programme within the lifelong learning
faculty was infegrated info the project for his linguistic skills in Turkish, Italian and English. His role went beyond
franslation: he acted as a cultural mediator, facilitating mutual understanding and embodying — through his
familiarity with local codes — a bridging figure between Turkish and Italian contexts.

Project implementation involved the entire pedagogical and management team — trainers, director, project
manager and pedagogical coordinator — within a structured collective dynamic. Regular preparatory meetings, the
use of WhatsApp groups for operational exchanges, and the daily maintenance of a logbook by a technical frainer
enabled continuous adjustments fo both organisation and contfent.

These tools supported an active, responsive and shared coordination process throughout the mobility.

Observed impacts

Among participants

Increased autonomy in an unfamiliar environment

Strengthened capacity for observation and interprefation

Greater confidence in self-expression

Improved understanding of professions related to architectural heritage

Among teams

Strengthened European collaboration

Enhanced coordination in aninternational context

Shared appropriation of the principles underpinning the CCC approach

Collective awareness of the feasibility of more collaborative working methods within the host organisation

Cood Coonrdination Practices Emerging fmrom the Mobility
Good Practice No. 1— Preparing the Mobility through Collective Presentation Videos

Field Observation

Before the exchange, participants collectively produced short presentation videos in which they infroduced themselves,
described their fraining context, outlined their craft pathway and shared their expectations. These videos were sent fo
the host partners in advance of the mobility action.

Contribution of the CCC Approach

This practice frames the mobility action as a relational and civic experience. It strengthens ownership, confidence, and
the ability to speak in one’s own name, reduces asymmetry between groups, and establishes an initial connection prior
o the physical meeting.

Good Practice No. 2 — Preparing Learners for Active Participation

Field Observation
Prior to departure, learners worked with clearly defined objectives, observation tools (grids, guiding questions) and
explicit expectations regarding what they were expected to identify, compare, question and report.

Contribution of the CCC Approach

Preparation defines mobility as an investigative situation rather than simple exposure to a new context. Making
observation criteria and pedagogical expectations explicit fosters structured attentiveness, supports in-situ analysis
and strengthens the capacity to formulate professional hypotheses.
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Good Practice No. 3 — Using the Host Context as a Learning Environment

Field Observation
Learning activities took place across varied settings: workshops, heritage construction sites, the historic centre, public
spaces and informal exchange moments with host frainees.

Contribution of the CCC Approach

The host environment is mobilised as a structured pedagogical resource. Situations encountered (technical gestures
practised in the workshop, work organisation, integration of techniques within architecture, local social functioning)
pbecome analytical objects in their own right. The territory is thus freated as a coherent technical, cultural and civic
system, made infelligible fo learners

Good Practice No. 4 — Structuring Peer-to-Peer Exchange Between Distinct Professional Cultures

Field Observation

Visiting learners and host frainees (heritage masons) participated in formalised peer-to-peer sequences: reciprocal
presentations of fraining pathways, demonstrations of craft gestures, comparison of materials and exchanges on
technical and heritage constraints.

Contribution of the CCC Approach

Peer exchanges between complementary professions were seguenced in advance and jointly designed by both teams
fo ensure that, within a limited timeframe, they fostered mutual recognition of skills and understanding of their
interdependence within the built heritage ecosystem.

Good Practice No. 5 — Focusing Workshops on Gestures, Materials and a Shared Visual Language

Field Observation

Workshops combined experimentation with technical gestures, material handling, observation of facades and mural
ornamentation (sgraffito), and the progressive development of a bilingual visual glossary. Learners sketched observed
motifs or fechnical details and labelled them in Italian and Turkish to compare tferminology and professional usage.

Contribution of the CCC Approach

Work on gesture, material and image functions as a common language across linguistic contexts. Aftention to
fechnical processes and visual logic franscends verbal barriers while reinforcing professional precision. The
construction of a shared visual glossary structures learning by making elements identifiable, comparable and
fransferable. It fosters reciprocal recognition of expertise and supports the emergence of a shared professional
language — a key condition for effective infercultural cooperation.,




Good Practice No. 6 — Structuring Reflective Moments Without Overburdening the Programme

Field Observation
Reflection sessions were scheduled at identified points during the stay (end of day, activity closure) in the form of short
collective exchanges.

Contribution of the CCC Approach
The planned integration of short reflective sequences (10-20 minutes) following specific learning situations makes
technical, cultural and relational learning explicit without disrupting programme flow.

Good Practice No. 7 — Adopting a Facilitative Stance During Mobility

Field Observation
During workshops, visits and exchanges, facilitators primarily infervened to reframe discussions, prompt reflection,
clarify technical points or regulate group dynamics, without replacing learners in demonstrations or presentations.

Contribution of the CCC Approach

This posture places learners in genuine positions of inifiative: arficulating choices, presenting observations, questioning
peers and directly experimenting with fechniques. The frainer safeguards the pedagogical framework and exchange
quality, thereby fostering autonomy, responsibility and confidence in learning.

Good Practice No. 8 — Using Documentation as a Learning and Dissemination Tool

Field Observation
Participants documented the mobility through structured notes, purpose-driven photographic selection (technical
details, workshop organisation, heritage elements) and shared digital tools (e.g., Polarsteps).

Contribution of the CCC Approach

Documentation is conceived as a deferred analytical fool: it allows revisiting observed situations, comparing practices
and structuring collective feedback. It also serves dissemination and fransferability purposes by transforming lived
experience into a reusable pedagogical resource within the organisation.

Good Practice No. 9 — Mobilising Appropriate Expertise and an External Perspective

Field Observation

The host structure engaged external expertise in infercultural pedagogy fo prepare teams and learners for the specific
challenges of mobility. This infervention helped anficipate differences in educational frameworks, implicit codes and
professional practices. An external perspective also enabled critical reflection on internal organisational habits and
coordination methods.

Contribution of the CCC Approach

Integrating specialised expertise enhances quality by infroducing analytical distance. The external perspective acts as a
revealer: making implicit practices explicit, identifying intercultural risk factors and strengthening pedagogical
preparation. This contributes to professionalising the mobility and embedding it within a logic of continuous
organisational and pedagogical development. making implicit practices explicit, identifying intercultural risk factors
and strengthening pedagogical preparation.

o~
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Good Practice No. 10 — Valuing Intangible Heritage as a Learning Resource

Field Observation

Elements of local infangible heritage, such as the Palio di Siena and the Contrade system, were presented and analysed
in relation fo the city’s social and ferritorial organisation. Although intangible, the Confrade system was embodied
through a visit fo the museum of the Contfrada della Civetta, giving fangible form to a medieval tradition that remains
highly active in Siena.

Conftribution of the CCC Approach

Infegrating infangible heritage broadens observation beyond material objects. It enables understanding of belonging,
fransmission and collective organisation logics that structure a territory, situating craft practice within a broader civic
framework.

Good Practice No. 11 — Integrating a Meeting with a Practising Professional into the Pedagogical Itinerary

Field Observation

A structured meeting with an experienced professional active in the built heritage sector was integrated into the third
day’s programme. Learners visited the professional’'s workplace, observed tools and methods, and discussed working
conditions: technical constraints, client relations, heritage responsibilities, work organisation and career pathways.

Contribution of the CCC Approach

Engaging with a practising professional anchors mobility within a concrete economic and territorial reality. It connects
fraining with real-world practice and civic responsibility linked to the profession. Direct exposure to working conditions
strengthens professional projection, clarifies sector expectations and highlights intferdependencies between trades
within a shared heritage ecosystem.

Elements for reflection A professional mobility experience places parficipants outside their usual reference
points and requires them to navigate different working contexts, communication styles and implicit frameworks.
This shiff goes beyond simple discovery; it calls for personal and relational adjustments which, when properly
supported, can strengthen confidence, adaptability and the quality of cooperation. The CEDEFOP report Leaving
Comfort Zones Behind (2020) highlights that such experiences, precisely because they engage individuals both
emotionally and practically, foster autonomy and reinforce commitment to a fraining pathway.

In Siena, Italian trainees were required To make their practices explicit and position themselves as fransmifters of
knowledge, while the Turkish parficipants entered an unfamiliar technical environment. The joint production of a
concrete outcome gave tangible substance to this exchange.

This crossing of roles and situations helps anchor professional identity in lived experience, clarify career
perspectives and strengthen the sense of professional legitimacy.
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€€C€ Mobility 2 Croscen Mobility, Affirmed Trajectory:
Training Mobllity and Territorial Appropriation in Liege
(BE) for Building Painters from Paris (FR)

International Mobility for Employees in French Work Integration Workshop
and Training Scheme (ACI)

From Laying Floors to Climbing the Montagne de Bueren: Learning the Trade, Expanding Horizons

This mobility was developed in partnership with the IFAPME (Walloon Institute for Dual Training, Craft and Small and Medlium-
Sized Enterprises), a public body of the Walloon Region (Belgium) dedicated to work-based vocational training and closely
connected fo local economic sectors.

Beyond its architectural heritage, Liege is a cultural city with a rich industrial past, offering a dense urban landscape in
which techniques, materials and social history remain visible in public space: facades, murals, staircases, ironwork and
fraces of successive architectural styles coexist throughout the city.

Within the framework of their qualifying Work Integration Scheme pathway — combining real consfruction sites,
fechnical workshops and socio-professional support — employees in work integration, frained as building painters at
Artemisia School (Paris), fravel fo Liege for a one-week sp ecialised training module in floor coverings at the local centre
of the IFAPME.

The conftribution of the CCC framework lies in designing this week not as a simple fransfer from one fraining centre fo
another, but as a sfructured experience of territorial appropriation. Technical fraining becomes the entry point to a
broader interpretation of the ferritory: starting from hands-on, locally grounded instruction in contemporary floor-
covering techniques, and gradually expanding the perspective toward the city’s surfaces, materials, buildings, histories
and uses. In this way, professional learning is articulated with cultural discovery and civic positioning.

Approaching the city “from the ground up” — beginning with floors, surfaces and professional gestures, then
progressively widening the lens to the surrounding urban environment — enables learners to connect technical practice,
spatial understanding, cultural interpretation and civic appropriation.

Work Integration Workshops LWork Integration Workshops and Training Schemes (Ateliers et
Chantiers d’Insertion — ACI) are part of the French Integration
through Economic Activity system (Insertion par I’Activité
Economique - 1AE).

They are designed for individuals who are distant from the labour market
and combine a salaried employment contract, structured vocational training
and individualised socio-professional support.

In a qualifying ACI, productive activity serves as a pedagogical support
enabling access to a cerfification or a clearly identified profession. The
objective is skills development, social consolidation and access fo sustainable
employment.

and Training /chemes (ACI)

Context

The Mobility Framework within the CCC Project

Artemisia Formation supports 14 employees engaged in a one-year professional integration pathway. All are
foreign nationals, the majority beneficiaries of subsidiary protection (refugees), employed within a French Work
Integration Workshop and Training Scheme (ACI).

The ACI pathway combines:

salaried employment in the field of painting,
progressive vocational training,
structured support fowards qualification and professional autonomy.

As most participants have experienced forced mobility linked to exile, their relationship to displacement is strongly
shaped by the search for safety and stability. With a view o broadening professional horizons and consolidating
individual trajectories, Artemisia developed a partnership with the IFAPME centre in Liege.
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The mobility programme included: a full week of specialised floor-covering fraining at IFAPME Liege, under the
continuous supervision of an Artemisia technical instructor; pedagogical follow-up by the coordinator (Day 1) and the
director (Days 4-5); a cultural immersion itinerary jointly designed with IFAPME.

Given the intensity of the week’s programme, the decision was made o provide hotel accommodation in individual
rooms, ensuring comfort and franquillity.

Ceneral Overview of the Activity

Type of activity : Infernational mobility for learning and professional exchange
Location : Liege, Belgium
Participants :

14 ACI employees from Arfemisia Formation
Trainers and coordinators from IFAPME
Artemisia’s technical instructor, coordinator and director

Duration : one week
Main professional field: Painting and building trades
Key themes :

Autonomy and mobility as learning experiences
Interpreting the city through artistic expression (Paliss’art route), materials, architecture and public space

Objectives of the mobility

The mobility was designe designed to:

provide a structured and secure learning pathway within an infernational context;

strengthen autonomy and self-confidence;

offer a positive mobility experience failored fo participants with complex migratory frajectories,
consolidate professional aspirations in the building frades;

reinforce collective identity through a shared experience.

Une approche CCC appliguée a une mobilliteé dintegration

In Liege, the CCC approach was grounded in three principles: concrete experience, secured framework and progressive
empowerment.

Particular aftention was given fo preparation, confinuous support and the emotional dimension of mobility. The city
itself was approoched as a full pedagogical space.

Learning was conceived as a confinuum:

preparation — technical training — cultural immersion — collective reflection.

The city itself was approached as a full pedagogical space.

Implementation: Day-by-Day Programme

Day 1 —Welcome and Framework

Familiarisation with the IFAPME fraining centre; clarification of workshop rules; safety procedures; organisation of
accommodation; confinuous presence of the Artemisia instructor/mentor.

Day 2 — Technical Training
Practical training in floor coverings; professional gestures; tools; materials; safety procedures.

Day 3 — Consolidation
Repetition of gestures; progressive autonomy; peer support.

Day 4 — Coordination and Cultural Preparation
Institutional meeting; validation of the cultural itinerary; continuation of fechnical training.

Presentation of the Paliss'art programme and the itinerary planned for Day 5 via a shared PDF map posted in the
WhatsApp group including the 14 learners and Artemisia’s supervisory team.
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ISS’Art — Liege

Launched in 2002 by the City of Liege, Paliss’Art brings contfemporary creation into public space through mural paintings and
graphic interventions.

More than 90 works have been produced by over 150 artists on hoardings, facades, gable walls and electrical cabins. Some
murals, conceived as temporary installations, accompany urban fransformations, while around thirty remain visible foday.
The project, carried out in partnership with the non-profit organisation Spray Can Arts, fransforms the street info an accessible
artistic space open to all.

INn 2024, Paliss'Art received the Urban Planning Award in the category “Micro-Architecture Projects.”
-www.liege.be/fr/decouvrir/plein-air/art-public/palissart#ch=face

Day 5 — Territorial Appropriation Itinerary
Urban route including:

Opéra Royal de Wallonie-Liege (discussion on faux marble and scagliola; explanation of what an opera house is;
historical and cultural background)

Murals from the Paliss’Art route (technical analysis; connection with professional skills developed during the ACI
pathway)

St. Paul's Cathedral of Liege

Art Nouveau and Art Deco fagades

Monfagne de Bueren staircase

Princes-Evéques Palace

Collective lunch and final debrief

Preparation phase

Several weeks of preparation were required to complete administrative checks, clarify logistical arrangements, present
IFAPME, explain collective living rules and emaotionally prepare parficipants fo experience the mobility as a chosen
opportunity.

Observed impacts

Among participants:

Increased pride and autonomy
Strengthened self-confidence
Consolidated group cohesion
Motivation to contfinue fraining

Among teams:

Strengthened partnership
Structuring of a secured mobility model
Clarification of support modalities within the CCC framework

Cood Practices Emerging from the Mobillity
Good Practice No. 1— Using a Shared Map as a Tool for Autonomy and Cooperation

Field Observation

All participants had access to the same PDF map of the Paliss’Art murals, shared in advance via WhatsApp. During the
route, the group regularly paused to locate themselves collectively. Participants with limited French language skills used
the map fo point o alocation, ask for confirmation or suggest a direction; others supplemented verbally.
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Contribution Contribution of the CCC Framework

Providing a shared visual reference fransformes orientation into a structured collective activity. It enables participation
regardless of language proficiency and fosters mutual support as well as initiative in urbon space.

Good Practice No. 2 — Using Unexpected Situations as Contextualised Learning Sequences

Field Observation

At the opera house, the absence of an expected mural led the group to observe the building's faux marble columns. A
sponfaneous question: “What is an opera?”, opened discussion on the cultural function of the venue and associated
professions.

Contribution of the CCC Framework

Integrating unforeseen situations into the pedagogical flow connects technical observation, cultural understanding
and institutional reading. It requires the “guide” to provide contextual, cultural or historical elements linked to the
profession being acquired. Mobility thus becomes an active analytical exploration of the territory rather than a fixed
itinerary.

Good Practice No. 3 — Identifying and Validating Emerging Technical Reasoning

Field Observation

When observing a mural located at height, a participant inferred the use of an aerial liff for its execution. This reasoning,
based on technical criteria (height, access, surface), was explicitly acknowledged by the instructor.

Contribution of the CCC Framework
Recognising professional reasoning expressed by learners consolidates professional identity. It validates existing
competencies and reinforces confidence in technical analysis in real situations.

Good Practice No. 4 — Integrating Detours as Moments of Heritage Deepening

Field Observation

While searching for a mural, the group entered the cloister and then the interior of St. Paul Cathedral. This unplonned
visit prompted careful observation of volumes, materials, and decorative elements.

Contribution of the CCC Framework
Openness to unplanned sequences enriches territorial interpretation and connects heritage discovery with analysis of
surfaces, techniques and uses.

Good Practice No. 5 — Linking Urban Symbols with the Group’s Collective Experience

Field Observation

The inscription “Sociéte libre d’émulation” on a building facade was explained as referring to mutual encouragement
and collective progress. A participant drew a parallel with the group dynamic, particularly during the ascent of the
Montagne de Bueren staircase.

Contribution of the CCC Framework
Analysing symbols in public space makes lived collective values explicit. It fosters identification with shared principles
and strengthens cohesion.

Good Practice No. 6 — Preparing Mobility Emotionally and Symbolically

Field Observation

Preparatory sessions addressed some participants’ previous migration experiences and reframed fravel as a chosen
and structured opportunity. Emphasis was also placed on the learners’ role as representatives and ambassadors of
Artemisia within IFAPME and the city of Liege.

Contribution of the CCC Framework

Emotional preparatfion secures engagement and supports an active posture. It is particularly decisive for parficipants
with forced migration backgrounds. Explicitly acknowledging the group’s responsibility in the project’s success and in
sustaining the Artemisic-IFAPME partnership is both empowering and valorising.
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Good Practice No. 7 — Ensuring Continuous and Identifiable Supervisory Presence

Field Observation
Parficipants knew that supervisors were present at every stage and reachable via a dedicated WhatsApp group.

Contribution of the CCC Framework
A clearly identified framework enables autonomy in a new environment without generating insecurity. Supervisory
availability supports initiative rather than dependency.

Good Practice No. 8 — Integrating Material Conditions as a Pedagogical Lever

Field Observation

Individual, stable and clearly identified accommodation was organised for the entire group, although some learners
experience unstable or precarious housing situations in France. This choice was conceived as an infegral component of
the mobility design, not merely a logistical variable.

Contribution of the CCC Framework

Material conditions directly affect readiness to learn. Providing a secure, respectful and stable environment strengthens
concentration and engagement while restoring continuity within the pathway. Experiencing improved living conditions
during training makes progression tangible: if circumstances already improve af this infermediate stage — even before
cerfification and formal recognition of competencies — it becomes possible to anticipate sustainable consolidation ot
the end of the pathway.

By integrating these parameters info pedagogical design, the CCC framework considers the material environment as
an active component of learning and professional projection.

Elements for reflection The mobility in Liege forms part of an already established pathway — a qualifying ACI
scheme in which technical fraining, real production and socio-professional support unfold over time. For participants
whose histories are sometimes marked by forced mobility, fraveling to another European country fests their
relationship to autonomy and professional projection. Specialisation in floor coverings provides a concrete anchor
from which the city can be approached differently. The urban itinerary is conceived as a game — a form of “hunt for
decorative elements” in which participants observe, compare and formulate technical hypotheses. This playful
framework creates privileged moments in which institutional roles — learners, supervisors, management — are not
overfurned but become more flexible. Within this dynamic, perceptions evolve: each person encounters the other in a
posture of attention, curiosity or initiative, supported by shared good humour and collective engagement. This shared
experience strengthens group cohesion and reshapes the quality of future interactions, giving renewed value o the
exchanges that will continue throughout the remainder of the pathway.

o

N

64 Culture, Craft, Citizenship



PATHWAY €CC 1

Bursa : Reframing the Cint (Ceramic Tile Painting)
Training Programme through a Culture - Craft
Citizenship Approach

Cini: A Craft Tradition and Production System Rooted in Bursa

Cini refers to the traditional art of painting on ceramic files and porcelain objects, developed in Anatolia and
reaching a high degree of refinement during the Seljuk and Offoman periods. In Bursa, the first capital of the
Offoman Empire, ¢ini is not merely a decorative feature of architecture; it represents a deeply roofed craft fradition
that has shaped the city’s cultural identity over centuries. Tile decorations found in mosques, tombs and kulliyes
(architectural complexes built around mosques) express a shared visual language based on geometry, floral motifs
and symbolic colours, closely linked to spiritual, social and arfistic values.

Beyond the finished objects, cini refers to a structured artisanal organisation: workshop practices, division of labour,
progressive apprenticeship and intergenerational transmission of skills. Historically, production involved coordinated
processes — from design and drawing to colouring, glazing and firing — requiring collective work, discipline and
shared standards. In Bursa, this organisation of labour helped structure craft communities and ensured the
continuity of skills within the territory.

Cini therefore cannot be reduced to a material or decorative technique; it constitutes a living tradition artficulating
craffsmanship, social organisation and cultural continuity. This dimension makes it particularly relevant within the
CCC framework, where the craft is understood not only as fechnical competence but as a social practice
contributing to professional identity, collective belonging and civic participation. In Bursa, ¢ini thus provides a
structuring entry point to reconnect learners with heritage, work ethics and their place within a shared cultural
ecosystem.

Context

Since 2004, the Kent Tarihi ve Tanitimi (Department of History and Promotion) of the Bursa Metropolitan Municipality,
through its Directorate of Museums, has coordinated municipal cultural and educational initiatives. Since 2019, it has
supervised a comprehensive cini (ceramic painting) training programme aimed at individuals facing sociocultural
barriers and limited access to employment.

This programme, historically delivered by the municipal fraining centre BUSMEK, was built on solid technical modules
and included visits to major heritage sites such as Yesil Cami, the Muradiye Complex and Iznik.

Within the Erasmus+ KA220-VET Culture - Craft - Citizenship partnership, the City of Bursa made the strategic decision in
2024 to infegrate the CCC methodology info this existing programme. The objective was to more closely arficulate:

the city’s fangible heritage (mosques, Otforman complexes, museums, archaeological sites), the profession of ceramic
painting, learners’ social and civic development, preparation for their professional careers, and the programme’s
institutional visibility as part of local public policy.

The redesign process relied on joint work involving BUSMEK frainers, museum mediators, social feams and European
partners. Officially launched in February 2024, the programme received strong institutional backing, highlighted during
a municipal press conference held in October 2024 in the presence of the Mayor, the Directorate of Museums and
European partners. This launch gave Bursa’s CCC programme a fully institutional dimension, embedded within the
city’s cultural and social strategy.

Ceneral Overview of the Bathway

The CCC pathway developed in Bursa is based on the reorganisation of an existing ¢ini fraining programme info
culture-anchored learning itinerary. Rather than creating a new course, the CCC approach was integrated info an
already established professional framework.
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The pathway articulates three inferdependent dimensions: culture, craft and citizenship. It combines:

fechnical workshop-based fraining,
heritage site Visits,

collective creative activities,

final public presentations.

A central structuring tool — the “Bursa Ceramic Decoration Route” map — links technical modules to heritage sites and
observation missions, ensuring the pathway’s coherence.

The Programme Before the Integration of the CCC Approach

Before integrating the CCC approach, the ¢ini fraining programme was primarily structured around workshop-
pased technical instruction. Learners followed modules focused on drawing, geometry, colour, plate and panel
painting, and firing technigues.

Although ftechnically robust, the programme offered limited opportunities for structured observation and
interprefation of heritage. References to sites remained implicif; collaboration between trainers, museums and social
feams was occasional; and feaching, conceived as a top-down transmission of knowledge, sometimes limited
interaction and collective expression. The programme functioned effectively as vocational fraining, but the
articulation between technical learning, cultural heritage and social, professional and civic development remained
limited.

Reorganisation Through the CCC Approach
The fraining programme was redesigned through a CCC approach centred on heritage as a medium for cultural
fransmission and skill acquisition, without adding constraints or increasing the volume of activities.

Painted tfile motifs and architectural elements observed in Bursa’s monuments became reference points linking
observation, inferpretation and technical practice. Heritage was no longer mobilised as mere contextual knowledge
but as an active learning lever, enabling learners to connect what they see, what they do and what they express.

Implementation of the Pathway: A Collective and Embodied Experience

1. Active Methodology: Creative Theatre

Creative theatfre was infroduced fo foster expression and inferaction through short physical and role-based
exercises. This method proved particularly effective in linguistically diverse groups, supporting confidence and
cohesion. It was notably used to address occupational health and safety issues in embodied and collective ways.

2. Collective Development of a Shared Tool: The Bursa Ceramic Decoration

Learners, frainers, museum mediators and cultural experts collaboratively developed the Bursa Ceramic Decoration
Route map, which brings together 19 key heritage sites, associated observation exercises, reference motifs and links to
tfechnical modules. The map serves as a common pedagogical and territorial framework.

3. Linking Technical Modules and Heritage Visits

Each fechnical module is associated with heritage sites and structured around simple missions: observe, sketch,
formulate technical hypotheses, then reconnect observations with workshop practice. This articulation strengthens
continuity between site visits and technical learning.

4. Developing Autonomy and Civic Participation

Learners inferact with guides and artisans, take part in exhibitions and digital presentations, and use digital tools to
support autonomy and inclusion, particularly for participants with limited literacy or Turkish language proficiency.
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Analysis of Coordination Practices: CCC Principles in Action

The pathway relied on strengthened coordination between trainers, museum mediators and socio-educational
feams. Short and regular coordination meetfings allowed confinuous adjustments.

Within this dynamic, the role of the supervisory team evolved from instruction fo facilitation, supporting learner
autonomy and collective dynamics.

Observed Impacts and Transferability
Among learners:

Increased autonomy

Improved ability fo connect mofifs, sites and techniques
Strengthened confidence in self-expression

Clearer professional projection

Among Teams:

Strengthened coordination
Clarified mediation roles
Enhanced capacity to support diverse audiences

At institutional level, Bursa’s CCC programme:

consolidated municipal institutional ownership;
recognised ceramic heritage as a social resource;
demonstrated transferability to other craft professions.

Cood Coordination Practices
Good Practice No. 1 —Integrating the CCC Contribution from Existing Structures

Field Observation

The cini tfraining programme already had a structured tfechnical content and institutional recognition. The integration of
the CCC approach was achieved through the reorganisation of sequences and alignment of existing modules, without
significant modification of contact hours or the technical framework.

Contribution of the CCC Approach

By reorganising what already exists rather than replacing it, the CCC approach demonstrates that pedagogical
fransformation can occur without structural disruption. It acts as a fransversal layer that strengthens meaning,
coherence and impact while preserving technical standards. This reduces institutional resistance, reassures frainers and
enhances transferability 1o other professional schemes.

Best Practice No. 2 — Making Heritage an Active Learning Medium

Field Observation
Heritage visits were explicitly linked to technical modules: observation of motifs in situ, formulation of technical
hypotheses, and refurn fo the workshop for practical application.

Contribution of the CCC Approach
Heritage becomes a structuring pedagogical medium. It connects observation, inferpretation and professional gesture,
reinforcing coherence between territory and fraining.
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Best Practice No. 3 — Co-Constructing a Shared Territorial Tool

Field Observation
The Bursa Ceramic Decoration Route map was collectively developed by trainers, museum mediators and learners. It
connects 19 heritage sites to technical modules and serves as the structuring support of the pathway.

Conftribution of the CCC Approach

A shared tool enables stakeholders to work from common reference points, clarify objectives and ensure confinuity
between workshop and field. Co-construction — even when guided — engages learners both collectively and
individually: it fransforms the tool into a shared production rather than a simple pedagogical support, strengthens
personal investment and consolidates territorial appropriation. It thus structures coordination while facilitating
replicability.

o
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Good Practice No. 4 — Pacing Visits to Foster Attention and Analysis

Field Observation
Heritage outings were limited 1o a restricted number of stops, each associated with a specific observation task.

Contribution of the CCC Approach
Focusing on clearly defined objectives strengthens atftention, facilitates fechnical analysis and mainfains engagement,
particularly for participants unfamiliar with heritage codes.

Good Practice No. 5 — Extending the Workshop Beyond Its Walls

Field Observation
Learners parficipate in exhibitions, festivals — such as Archeofest —, public workshops and complementary training
sessions (communication, entrepreneurship).

Contribution of the CCC Approach

Public exposure connects training to real social, cultural and economic contexts. It strengthens professional projection,
confidence and visibility, and opens access to broader networks. The CCC pathway thus extends learning beyond the
fraining cenfre and supports frajectories towards employment or self-employment.
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Good Practice No. 6 — Using Digital Tools to Enable Autonomy Without Replacing Experience

Field Observation
Tools such as Google Lens and Polarsteps are used to translate signage, document observations and produce field

journals during visits.

Contribution of the CCC Approach
Digital tools reduce linguistic and literacy barriers and support autonomy and inclusion. They remain atf the service of
physical, social and sensory experience: complementing embodied learning without substituting it.

Good Practice No. 7 — Implementing Creative Theatre as a Pedagogical Activation Tool

Field Observation
Creafive drama sequences were integrated into workshops and heritage visits: brief role-playing situations linked to
professions (artisan, client, curator), body-based exercises to represent a motif or architectural element, and bodly-

language reformulations prior to verbalisation.

Conftribution of the CCC Approach

The infegration of creative theatre creates a safe space for experimentation in which error is permitted and
engagement precedes verbal mastery. By using the body, imagination and cooperation, these sequences facilitate
entry intfo analysis, strengthen group cohesion and allow learners who are less comfortable speaking to access
understanding through action before articulation. Creative theatre thus becomes a methodological lever fo arficulate

culture, craft and collective parficipation. .

Elements for reflection In Bursa, the work consisted of reconfiguring an existing fechnical programme into a
pathway fully articulated with heritage and the civic dimension of the territory. Cini fraining is now embedded in an
explicit continuity between workshop gestures, observation of heritage sites and understanding of local cultural
history. The motifs studied acquire meaning through their presence in monuments, their place within an organised
craft system and their role in shaping the city’s identity.

This alignment fransforms the perception of the profession: it is no longer solely about acquiring a technique, but
about understanding its position within a living culfural ecosystem.  Strengthened coordination between frainers,
museum mediators and institutional actors structures this coherence. The pedagogical stance shifts fowards facilitation,
enabling learners to arficulate observation, analysis and practice themselves.

The principles applied — making explicit the links between workshop and territory, developing shared tools, fostering
cross-actor collaboration and ensuring institutional anchoring — form a methodology that is readily transferable to other
professions and territorial confexts.
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PATHWAY €CC 2

/miltene: The LLatvian /ymbols Trail

Smiltene: Where Forests, Symbols and Community Shape Belonging

Located in north-eastern Latvia, in the Vidzeme region, Smiltene is a small ftown characterised by forests, lakes a nd a
strong rural identity. Historically shaped by agricultural, forestry and craftf traditions, Smiltene maintains a close
relationship between landscape, community life and cultural heritage.

Unlike major urban centres, Smiltene’s scale encourages proximity between institutions, schools and local authorities,
making collaboration structurally feasible. Intangible heritage — particularly fraditional Latvian symbols, folklore and
seasonal rituals —remains deeply embedded in daily life and the public sphere. This territorial context makes Smiltene
particularly conducive to the development of a CCC pathway grounded in symbolic interpretation, local identity, and
collective belonging.

The Latvian Symbols Trail is a cultural, social and civic pathway developed in Smiltene to support infegration, mutudl
understanding and a sense of belonging among young people from diverse cultural backgrounds. Rooted in Latvian
intangible heritage, the pathway uses fraditional symbols (zZimes) as a medium fo explore identity, values, territory and
coexistence.

Through observation, interpretation, collective activities and digital tools, the pathway invites participants to connect
ancient symbolic traditions with contemporary life, fransforming local heritage intfo an active resource for education,
cohesion and citizenship.

Context

Smiltenes Tehnikums serves a diverse population, including vocational students, migrants, Russian-speaking youth
(national minority), Ukrainian refugees, learners experiencing academic or relational difficulties, and young people
who may feel culturally disconnected.

Teaching teams identified recurring challenges:

limited knowledge of local heritage;

weak cohesion between groups;

fensions or prejudices between communities,
difficulty expressing identity and values.

Traditional Latvian symbols were identified as a meaningful response to these challenges. Present in crafts, architecture,
folklore and everyday objects, they convey universal values such as protection, harmony, nature, family and continuity —
making them powerful tools for intercultural dialogue.

In a rural territory characterised by low population density and the regular departure of young people to the capital or
abroad, local anchoring is a structuring issue. The Latvian Symbols Trail therefore goes beyond school cohesion: it
contributes to building a durable connection between young people and their territory by restoring visibility and value to
localintangible heritage.

Integration within the CCC framework enabled these cultural elements to be structured into a coherent and replicable
pathway. .

Ceneral Overview of the Activity

Development of the Pathway

he Latvian Symbols Trail was initiated by Smiltenes Tehnikums as an educational response to the social and
intercultural challenges faced by its students. Teachers identified the need for a structured activity capable of
strengthening group cohesion, fostering cultural understanding and reinforcing students’ sense of belonging to the
local territory.
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Recognising the pedagogical potential of traditional Latvian symbols (zimes) as carriers of meaning, identity and shared
values, the school developed the initial concept of a symbolic urban pathway rooted in local intangible heritage.

Following this initiative, Smiltenes Tehnikums established cooperation with the municipal fourism department, which
supported the pathway’s development as part of the city’s cultural and territorial promaotion strategy. This collaboration
enabled the installation of physical signage, integration into local tourism platforms and broader public accessibility.

The pathway was thus developed through a two-step process:

an educational initiative led by the school, based on pedagogical needs;
an institutional partnership with the local tourism authority, ensuring territorial anchoring and
sustainability.

This dual foundation — educational and municipal — gives the Latvian Symbols Trail both pedagogical depth and
territorial legitimacy. It is not merely a school activity but a structured CCC pathway integrated info the local
environment and accessible to wider audiences.

The CCC coordinator ensured arficulation between the school, cultural actors, the local Tourist Information Centre, and
the municipality, aligning different professional logics, fimelines and objectives. This coordination capacity proved
decisive in the programme’s success.

Objectifs du parcours

The creation of the Latvian Symbols Trail aims to promote integration, cohesion, mutual understanding and a sense of
belonging among individuals of different nationalities, through the power of culture, fraditions and digital tools, making
Smiltene a welcoming, open and culturally rich environment.

Cultural Objectives

Present Latvian infangible heritage through symbols
Develop understanding of local fraditions and shared values
Connect historical symbols to contemporary life

Educational and Social Objectives

Strengthen group cohesion
Encourage dialogue among students from diverse cultural backgrounds
Build confidence in self-expression

Civic Objectives

Consolidate territorial belonging
Encourage active participation
Promote an inclusive local identity

The Latvian Symbols Trail

The Latvian Symbols Trail is organised as a structured ferritorial pathway integrated info school life and the local public
space. It consists of two walking routes (5 km and 2 km) through Smiltene, marked by physical signage and supported
by digital tools. The trail includes more than fiffeen Latvian symbols, and related pedagogical materials are available
poth online and in printed format.

[t is primarily used with first-year students at the beginning of the school year as an integration and orientation activity.

Participants walk the route in small feams, complete symbolic missions, document their observations and engage in
collective reflection. The activity can be adapted for both internal school groups and broader audiences.
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Step-by-Step Implementation
Step 1 — Introduction to the Symbols (Classroom Preparation)

Students discover a selection of Latvian symbols. They are invited to interpret their meaning freely before receiving
historical explanations (sun, harmony, work, protection, home, etc.).

Trigger questions: “What does this symbol suggest to you?”; “Do you recognise similar symbaols in your culture?”
Contextual information is provided only after discussion.

Step 2 — Outdoor Exploration of the Trail
Students walk the trail in feams of 4 o 6. At designated stops, they complete short missions:

identify environmental elements evoking the symbol,
form the symbol with their bodies;

recreate the symbol using natural materials;
associate a value or wish with the symbol;

solve short riddles;

photograph symbolic inferpretations.

Smarfphones are used only for orientation and documentation.
Step 3 — Socio-Emotional and Intercultural Activities
To deepen the experience, several complementary activities are proposed:

group traditional dance (inclusive, confidence-building);
role-play on “culture shock” (empathy, hospitality);

“My mother tongue” workshop (sharing meaningful words);
discussion on subcultures (music styles, codes, offiliations).

These activities extend symbolic interpretation through personal narratives, allowing young people o connect symbaols,
values and idenfities within a safe framework.

Step 4 — Collective Reflection and Closure
At the end of the pathway, each group selects:

a symbol representing them,

a photo or creation;

an associated value;

a sentence or gesture explaining their choice.

This stage consolidates belonging and shared identity. It also enhances understanding of student diversity, values each
voice and encourages expression, including non-verbal expression.

Preparation of the activity
Preparation included:

needs assessment (cultural distance, cohesion challenges);
selection and mapping of symbols;

design and testing of routes;

collaboration with the tourist information centre;

creation of digital and printed fools;

weekly coordination meetings;

risk planning and mitigation measures.

Particular attention was paid to pedagogy in order to avoid overload and prioritise curiosity over theoretical mastery.
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Cood Coonrdination Practices ldentified Through the CCC Pathway

Good Practice No. 1 — Begin with Personal Interpretation

Field Observation

The session opens with a free inferpretation of the symbols: students share “whaft it evokes for them” before receiving
any historical explanation. Contextual input is provided only affer discussion, building on the hypotheses formulated by
the group.

Contribution of the CCC Approach

Starfing with personal interpretation creates immediate access without prerequisites. This reversal of the traditional
‘explanation — exercise” model establishes an active posture, values existing representations and strengthens
inclusion: everyone can contribute from the outset, regardless of language proficiency or prior knowledge.

Good Practice No. 2 — Build Intercultural Bridges

Field Observation

Marco, an Italian teacher from Siena, during his parficipation in the Smiltene pathway, recognised meanings similar to
those from his own culture affer the infroductory session. He reported feeling more at ease in the sefting and closer to
the group.

Contribution of the CCC Approach

Prior symbolic framing facilitates intercultural connection: it highlights common ground without erasing differences. By
consfructing a shared interpretative basis, the group reduces exclusion risks and gains confidence to cooperate,
especially when languages and social codes diverge.

Good Practice No. 3 — Diversify Modes of Activity and Learning

Field Observation

Throughout the frail, students complete varied and short tasks: identifying environmental analogies, forming the
symbol with their bodies, recreating it with natural elements, associating a value, solving a riddle or producing a
photograph.

Contribution of the CCC Approach

The diversity of modalities (physical, visual, material, narrative) allows each participant to find an entry point into the
activity, even without verbal ease. This diversification sustains affention, friggers engagement and anchors
understanding in concretfe traces rather than abstract commentary.

Good Practice No. 4 — Foster Integration Through Short and Structured Formats

Field Observation

Two- fo five-minute missions, simple instructions and smaill group organisation facilitate participation. The framework
also provides multiple forms of expression (verbal, gestural, graphic, photographic), explicit norms of mutual respect
and a shared closing rituall.

Contribution of the CCC Approach

A short and structured framework reduces pressure, limifs fatigue and secures parficipants: everyone knows what fo
do, for how long and under which conditions. Diversity then becomes a resource (perspectives, languages, styles)
rather than a barrier, and integration is built through shared action.

Good Practice No. 5 — Ensure Structured yet Light Coordination

Field Observation

Simple and regular coordination (brief weekly meetings) allows adjustments. Roles are distributed (facilitation,
observation, support), the route is tested in advance, an alternative scenario is prepared in case of bad weather and a
concise briefing is given before departure.

Contribution of the CCC Approach

Alight but explicit organisation secures implementation without overburdening it. It protects pedagogical quality
(framework, rhythm, confingency management), reduces team workload, and ensures that the activity remains fluid,
clear, and sustainable over fime.
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Good Practice No. 6 — Arficulate Physical Supports and Digital Tools

Field Observation
The pathway combines urban signage, printed materials and online digital tools. A paper version is available for those
who prefer not to use their phones.

Contribution of the CCC Approach
The complementarity of supports strengthens accessibility and adapts the activity o parficipants’ preferences and
constraints. It also facilitates documentation and continuity beyond the immediate experience.
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Good Practice No. 7 — Establish Opening, Transition or Closing Rituals

Field Observation
The pathway concludes with simple rituals: a collective photo, a symbolic formation, selection of a symbol representing
the group and choice of an associated value, sentence or gesture.

Contribution of the CCC Approach

Rituals give shared form to the experience: they mark a “before/after,” consolidate belonging and fix a collective
memory. They structure learning sequences, provide reassurance and make room for non-verbal expression, rendering
multiple identities visible within a shared framework.

Good Practice No. 8 — Position Activities Strategically Within the Educational Timeline

Field Observation
The Symbols Trail is primarily offered fo first-year students at the beginning of the school cycle as an integration and
orientation activity.

Contribution of the CCC Approach

The timing of implementation strongly influences impact. By embedding the pathway at the entry point of fraining, it
becomes a shared reference framework: it structures group cohesion, clarifies territorial landmarks and establishes @
collective dynamic from the outset.

Good Practice No. 9 — Dare to Engage in Strategic Partnership

Field Observation

Cooperation with the Smiltene Tourist Information Centre fransformed the pathway into a publicly accessible itinerary
via the Actionbound app, improved mapping and dissemination, and arficulated dual purposes: first-year student
integration and fourist promotion of local heritage.
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Contribution of the CCC Approach

A strategic partnership changes the scale of the initiative: it broadens audiences, strengthens territorial legitimacy and
secures sustainability (tools, visibility, institutional anchoring). It also more clearly arficulates the cultural, social and civic
dimensions of the pathway within the public sphere.

Observed and ollow-Up

Observed outcomes:

increased participation of usually students who tend to hold back in group settings;
improved communication between linguistic communities;

reduction of fensions;

strengthened sense of ferritorial belonging;

high levels of safisfaction and engagement.

Approximately 100 students participated (around 20% of the school populationin 2025), with growth projected for 2026.
The pathway is now integrated info school programmes and serves as a model for other thematic routes.

Elements for reflection The Smiltfene pathway demonstrates how infangible heritage can become a structuring
lever for a vocational education institution facing challenges related fo cultural diversity and group cohesion. Traditional
Latvian symbols are not mobilised as isolated heritage objects, but as supports for personal expression, identification
and dialogue. By allowing students to inferpret the signs before receiving historical explanations, the framework opens
up a space in which each parficipant can inscribe their own story within a shared reference system.

Heritage thus becomes a tool for social cohesion, a vehicle for intercultural inclusion and a means of enhancing
territorial value, while establishing an explicit bridge between tradition and contemporary digital practices.

The experience also highlights that the pathway's effectiveness lies less in the succession of activities than in the quality
of its design and the coherence of its implementation. The structuring of the itinerary, the clarity of group missions,
coordination between the school and the municipality, and the facilitatory posture of the supervisors are the
determining factors. It is these methodological and organisational choices that fransform a symbolic walk info a
genuine process of territorial cultural mediation.




ITINERARY €CC 1

Paris: F-rom Decorative Craft to Citizenship — A Visit to
the Lrench /enate

A space where the gilded splendour of power intersects with the active exercise
of citizenship. The visit to the French Senate was designed as a civic and culturadl
itinerary within the CCC framework for frainees of Artemisia Formation.

Entering a site of political authority and historical significance — also a symbol of French democracy — allowed
parficipants to confront their own representations of institutions while discovering the strong presence of decorative
arts within a major public building. Beyond its institutional role, the Senate is a historic monument whose idenfity is
shaped by architecture, materials, ornamentation and symbolic decoration.

For learners frained in decorative painting, the visit offered an opportunity o observe how their future profession
contributes fo the preservation, transmission and meaning of republican spaces. .

Context

Artemisia supports a group of frainees enrolled in a qualifying programme in decorafive painting. These
learners, often distant from both the labour market and heritage or cultural environments, progressively
acquire decoratfive techniques such as faux wood, faux marble and patinas, along with the cultural
codes associated with their fufure profession.

The Senate visit emerged from the convergence of several elements:

a fraining-worksite project carried out in a Paris Habitat building, publicly presented in the presence of @
municipal elected official who is also a senafor;

a cvic opportunity: the senator invites residents of her constiftuency each year to visit the Senate;

a consolidated partnership between Artemisia, Paris Habitat, infegration networks and local social actors.
The activity therefore did not appear as a simple cultural visit, but as the culmination of an existing
professional pathway and a coherent institutional dynamic.

Ceneral Overview of the Activity

Type of activiy : cultural and professional itinerary within the CCC framework
Location : French Senate, Paris
Participants :

Employees in professional integration frained by Artemisia
Trainers and supervisors

Senate guide

A senator

Main themes:

Citizenship and democratic institutions
Heritage and decorative arts
Professional legitimacy

Objectives of the Itinerary

The itinerary aimed to:

make institutions concrete and accessible to individuals usually distant from them,
enable participants fo enter a prestigious setfing without intimidation;

connect decorative craftsmanship to public and heritage buildings;

encourage gquestioning and dialogue;

strengthen confidence and professional projection.
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CCC Approach — Articulating Institution, Heritage and Craft

The CCC approach relied on constant mediation between:

institutional discourse (the role of the Senate, democratic functioning);
heritage observation (architecture, decoration, symbols);
the learners’ professional culture (decorative techniques, materials, craffsmanship). .

Key Role of the Decorative Culture Trainer

Throughout the visit, the frainer specialised in decorative culture intervened to:

clarify architectural and decorative vocabulary;

analyse visible technigues within the palace;

situate styles within their historical context;

demonstrate how a decorative painter interprets a heritage site. .

This complementarity between the institutional guide and Artemisia’s trainer generated a rich pedagogical dynamic.

Participants realised that they already possessed relevant skills within a prestigious setfing. The Senate guide drew
upon these interventions and explicitly emphasised the importance of decorative painters in the conservation of
heritage interiors, thereby reinforcing the learners’ professional legitimacy.

Itinerary Structure — Main Stages Ifin

Presentation of :

the history of the palace;
its institutional role;
the structure of the visit.

Spontaneous questions emerged:

“Who can entfer here?”
“Is it open o everyone?”
“Why are there two chambers?” »

These questions immediately established a participatory dynamic.
Step 2 — Architectural Observation

During the walk through courtyards and salons:

observation of volumes;
interprefation of materials;
analysis of decorative programmes.

Learners compared what they observed with techniques studied during fraining.
The trainer ensured technical mediation.

Step 3 - Professional Recognition

In the reception rooms:

identification of faux marble and imitation materials;
questions regarding conservation;
comparison between historical and contemporary
fechniques. .
The guide explicitly recognised the relevance of these analyses.
A shift occurred:

participants adopted the posture of future professionals rather than passive visitors.
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Step 4 - Exchange with the Senator
In the hemicycle, the senator presented:

= her professional career
= herresponsibilities;
= the realities of political office.

Parficipants asked:
= “Is your work difficult?”
= “How many hours do you work?”
= “How do you manage pressure?”
= The exchange humanised the institution and reduced symbolic distance.

Step 5 - Collective Debrief
Discussion focused on:
®  the most striking spaces;
observed decorative elements;
= the evolution of their perception of institutions.

Preparation of the Activity
Preparation included:
= pedagogical sessions on institutions;
= decorafive observation workshops;
= clarification of behavioural codes;
= individual support for participants requiring specific assistance.

The objective was o create a secure framework encouraging curiosity and expression.

Observed Cffects

For trainees:
= greater ease in speaking;
= pride in accessing a symbolic institution;
® increased inferest in heritage decoration;
= sfrengthened motivation for fraining;
= reinforced sense of legitimacy within institutional spaces.

Cood Practices ldentified Through the Itinerary

Good Practice No. 1— Anchor the Civic Activity in a Real Professional Context

Field Observation

The Senate itinerary builds on a fraining-worksite project carried out in a Paris Habitat building, publicly presented in the
presence of alocal elected official who is also a senator. The visit therefore extends an already established professional

pathway.

Contribution of the CCC Approach

The articulation between concrete professional activity and institutional visit strengthens the coherence of the inifiative.
[t gives meaning fo enfering the site, consolidates learners’ legitimacy and connects civic engagement with professional

frajectory.
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Good Practice No. 2 — Prepare Entry intfo a Symbolic Institutional Space

Field Observation
Preparatory sessions clarified the role of the Senate, its functioning and the expected codes of conduct during the visit.
Specific work addressed learners’ legifimacy in entering a site of political authority.

Contribution of the CCC Approach
Symbolic preparation secures the experience and fosters an active posture. It enables parficipants to inhabit the
institutional space with confidence and to engage as legitimate subjects rather than intimidated olbservers.

Good Practice No. 3 — Combine Institutional and Professional Mediation

Field Observation

The visit was co-led by an institutional guide and a frainer specialised in decorative culture. Historical and political
explanations were systematically connected to the analysis of decorative fechniques, materials and ornamental
programmes.

Confribution of the CCC Approach

The complementarity of mediations links civic discourse with a professional interpretation of heritage. Architectural
observation becomes an active learning support, reinforcing recognition of learners’ technical skills within a prestigious
setting.

Good Practice No. 4 — Encourage Direct and Spontaneous Questioning

Field Observation
Participants freely asked questions about the Senate’s functioning, access to the building and political responsibilities.
These inferventions structured the dynamic of the visit.

Contribution of the CCC Approach
Encouraging personal expression establishes a direct relationship with the institution. Questioning becomes an act of
civic parficipation and a lever for active understanding of democratic mechanisms.

Good Practice No. 5 —Organise a Face-to-Face Exchange with an Institutional Representative

Field Observation
A structured exchange with a senator allowed learners to discuss her professional path, responsibilities and constraints.
Questions focused on daily work and the management of political dufies.

Contribution of the CCC Approach

Direct interaction humanises the institution and makes citizenship tangible. It creates a bridge between individual
frajectories and public engagement, strengthening learners’ capacity to project themselves confidently into institutional
spaces.

Elements for reflection The Senafe visit is embedded in a relational continuity built over fime, through local
partnerships, completed projects, institutional encounters and active parficipation in professional networks. Its genesis
highlights a central principle: cultural and civic opportunities do not arise by chance; they emerge from an ecosystem of
relationships sustained with consistency.

Monitoring developments, engaging in professional spaces, identifying weak signals and responding to invitations play
a decisive role in making such activities possible.

The itinerary thus reveals a circular dynamic.

Networks make opportunities possible; opportunities become activities embedded within the CCC framewaork; activities,
in furn, generate visible effects that reinforce credibility and expand the inifial network. This cumulative movement
fransforms a one-off inifiative info a strategic lever.

For learners, the experience goes beyond discovering an institutional site. It becomes training in the ability fo identify
opportunities, understand the inferpersonal and institutional implications and integrate them into a professional
frajectory. The activity thus functions as implicit learning in navigating institutional environments and activating
relational levers within an integration pathway.
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meeeeseeessesess ITINERARY €CCC 2

Paris: In the Footsteps of Art Nouveau — /eelng
Paris Through the Eyes of a Decorative Painter

Integration Through Beauty: Engaging with Contemporary Paris Through Belle Epoque Architecture

“Sur les traces de I'Art nouveau” (In the Footsteps of Art Nouveau) is a cultural and territorial itinerary designed by
Artemisia Formation fo help frainees in decorafive fechniques learn fo interpret Paris as a ferritory for professional
projection — no longer as simple residents, but as future decorative painters.

The activity fransforms the city into an open-air learning environment. Learners exercise their professional gaze on
facades, ornamentation, lines, materials, and volumes, while strengthening their cultural confidence and public
speaking skills. This CCC itinerary fully embodies Artemisia’s pedagogy of “insertion through beauty”: using heritage
as a lever for building professional identity, cultural legitimacy and active citizenship.

Context

Artemisia  Formation supports adults undergoing career transition, individuals in professional infegratfion
pathways and newcomers fo France who wish fo become decorative painfers.

While learners progressively master foundational techniques (faux wood, faux marble, patinas, painted
décor), they offen begin with:

limited knowledge of Parisian heritage;

a sense of illegifimacy in cultural or presfigious spaces,
difficulty identifying decorative styles in the urban landscape;
restricted architectural and cultural vocabulary;

apprehension about speaking in public.

To address these needs, Artemisia developed the Art Nouveau ifinerary as a nafural extension of
professional fraining: learning to see the city fthrough the eyes of a decorative painter.

The itinerary emerged from:

= o workshop led by ftwo training groups (two groups of 12 learners engaged in fraining-worksite
projects);
» o collaborative process of inquiry and documentation (research, WhatsApp exchanges,
photographs, field notes, information sheets);
= g structuring infenfion: enabling learners to see Paris “as decor,” that is, as a coherent
architectural and ornamental language.
The Art Nouveau ifinerary was subsequently presenfed at the Salon Internafional du  Patrimoine
Culturel- International Heritage Fair (Paris, October 2025) through an exhibition and a conference
entitled:  “Inclusion Through Beauty: Appropriating Contemporary Paris Through Art Nouveau and Art
Deco.”

lconography / documentation : hitps://ccc-erasmus.com/arfnouveauy

Ceneral Overview of the Activity

The itinerary fakes the form of a 2.5- o 3-hour urban walk, offered twice during the European Heritage Days
(September 2025), then adapted and presented at the International Heritage Fair (Carrousel du Louvre, October
2025).
It unfolds across five pedagogical stages combining:

= preparation;

" in situ observation;

= research and documentation;

= public mediation;

= restitution and practical application.
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During the European Heritage Days, trainees themselves act as cultural guides: they present selected Art Nouveau
facades to the public using analytical fools and interpretative frameworks developed during training.

This format establishes an explicit fransition from observation to fransmission: learners become active mediators of
heritage and decorative culture.

Objectives of the Itinerary

The itinerary aims fo:
= develop decorafive culture as a professional competence;
= tfrain the “professional eye” (line, motif, material, volume);
= sfrengthen cultural legitimacy and reduce intimidation in prestigious spaces,
= puild shared vocabulary (ornament, wrought ironwork, volute, cartouche, etc);
= develop mediation and public speaking skills;
= foster territorial appropriation (belonging, orientation, civic integration);

= demonstrate that cultural pathways can serve as bridges toward professional engagement.

CCC Approach — Linking Culture, Craft and Citizenship

The CCC framework structures the itinerary as a learning chain:

Culture: discovering Art Nouveau through real buildings, motifs and urban heritage;

Craft: connecting observation to decorative painting techniques (materials, imitation effects, colour harmonies,
ornamental logic);

Citizenship: appropriating the city, speaking in public, engaging with residents and heritage audiences, occupying
prestigious spaces with confidence.

The CCC approach is reinforced by learners” active role: they research, document, narrate and fransmitf. They
progressively become agents of cultural dissemination.
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/Ltep-by-/tep Implementation

Step 1 — Project Launch and “Construction of the Gaze”
Before the walk, an infroductory session aims fo:

= outline the professional competencies of the decorative painter (technical, interpersonal and cultural).
» introduce Art Nouveau (period, artists, motifs, vocabulary);
= explain the relevance of art history for professional practice.

A progressive process of cultural appropriation is established: for many participants, this project constitutes
their first active engagement with decorative and arfistic culture, conceived as structured learning rather
than passive exposure.

The trainer explains:

-how a decorative painter inferprets facades, lines, volumes and materials;
-why Arf Nouveau functions as a “gateway” to understanding decorative styles more broadly.

This stage establishes the pedagogical intention: developing an active, professional perception of heritage
through observation, analysis and interpretation.

Step 2 — Active Research in Micro-Teams and Autonomous Visits

The group is divided into tfeams of three to four learners. Each feam documents a site:

Castel Beranger
Hotel Guimard
Immeuble Lavirotte
Petit Palais

Hotel Lalique

(Five sites identified; three selected for the final European Heritage Days itinerary.)

Each team must:
= take photographs;
= dentify decorative details;
= recognise motifs and vocabulary;
= research historical confext,
= publish findings in the shared WhatsApp group.

WhatsApp functions as a shared field journal. The pedagogical feam, communication feam, management and career
advisors participate in the group, momentarily aligning institutional resources around this learning ecosystem.

The process generates concrete outputs: images, selected mofifs, vocabulary, short narratives and analytical grids.
From this collective knowledge, a brochure enfitled “In the Footsteps of Art Nouveau” is produced and later distributed
during public events.
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Step 3 — Public Mediation During European Heritage Days
On the event day, learners act as cultural mediators. They present facades to the public using the analytical femplates
developed during training.

They learn to:

- comment on curves, vegetal mofifs, ironwork and mascarons;

- connect observed elements to professional techniques;

- identify structural lines, colour dominants and materials;

- compare exterior and inferior features through prior documentation;
-inferact with an informed art and heritage audience.

Pedagogical Safety Net

The frainer provides support, ensuring factual accuracy and enabling learners to speak confidently.
This stage constitutes the civic core of the CCC itinerary: public speaking, legitimate occupation of heritage space and
recognition through dialogue.

Step 4 — Exhibition and Conference at the International Heritage Fair
Artemisia presents:

- an exhibition refracing the process (research, sketches, photographs, WhatsApp documentation):;
-learners’ productions;
- pedagogical fools employed.

The conference highlights:

- “insertion through beauty”;

- decorative culture as professional competence;

- the methodological chain linking culture — craff — citizenship;
- pedagogical continuity from Art Nouveau fo Art Deco;

- video festimonials illustrating the evolution of learners’ gaze.

This stage consolidates the itinerary as a reproducible method rather than a one-off event.
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Step 5 — Post-Visit Workshop: Practising the Art Nouveau Motif
One week after the European Heritage Days, Arfemisia organises a public workshop:

- file painting;

- reproduction of Art Nouveau and Art Deco mofifs;
- infroduction to colour and gesture;

- mafterial discovery.

Objective: demonstrate how a cultural ifinerary can become a gateway o professional fraining.

This final stage closes the sequence: observation - narratfion - practice. :

Preparation of the Activity

Preparation follows a progressive approach designed o reassure and empower:

» needs assessment (limited cultural references, difficulty reading the city, public speaking barriers);
® infroductory sessions (Art Nouveau, styles, artists);

» sife scouting (five buildings identified);

®  micro-group field investigation (photography, analysis, research);

= creafion of the “In the Footsteps of Arf Nouveau” brochure;

®  public speaking training (posture, breathing, articulation);

= official registration for European Heritage Days;

= production of laminated visual supports (archives, interior details);

= preparafion of exhibition and conference.

Pedagogical safeguards:

= gvoid overload: priorifise curiosity over theorefical mastery;

= explicitly connect the activity to professional objectives (confidence, oral expression, vocabulary enrichment,
decorative culture);

=  mentally prepare participants for prestigious settings (demystify, clarify codes without infantilising).

Observed Results, Feedback and —ollow-Up

Effects on Learners
increased confidence (‘I dared to speak in front of a knowledgeable audience”);
appropriation of the territory (‘I live here, but | had never looked at it this way”);
transformation of perception (‘I can now recognize Art Nouveau / Art Deco”);
strengthened professional projection;
deeper understanding of artistic gestures.

Effects on Pedagogy
validation of the “urban itinerary” format,
recognition of the value of long-term workshops;

strengthened coordination between frainers, social and
employment advisors (CIP) and management.

Effects on Artemisia

institutional recognition at the International Heritage Fair;
increased visibility,
strengthened partnerships.

Follow-Up
llaunch of an Art Deco itinerary;

replication of itineraries in other contexts (Liege, Senate);
consolidation of the CCC logjic (culture - craft - citizenship).
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Cood Practices Deritved from the Art Nouveau Itinerary

Good Practice No. 1 — Starting from Learners’ Representations: “What is Decoration?”

Field Observation

The inifial session opens the project with an explicit discussion of parficipants’ representations of decoration and of the
competencies that define the decorative painter’s profession, including decorative culture as a fully-fledged
professional dimension.

Contribution of the CCC Approach

Working from learners’ representations establishes an active and reflective posture. It makes visible the gap between
initial perceptions and the professional reality, while anchoring cultural learning within professional identity. This
approach fosters the progressive appropriation of heritage as a legitimate professional resource.

Good Practice No. 2 — Structuring Observation Through an Accessible Analytical Framework
Field Observation

Learners are provided with a simple analytical framework — line, moftif, material, volume — applied during the study of
facades and decorative elements.

Contribution of the CCC Approach

A structured analytical framework makes the analysis immediately actionable. It provides a secure enfry point info
observation and supports a gradual progression foward more nuanced inferpretations. The tool fosters autonomy
while upholding professional standards.

Good Practice No. 3 — Organising Research in Accountable Micro-Teams

Field Observation
Small groups document buildings and details through photographs, tfargeted research and infernal exchanges.

Contribution of the CCC Approach
Micro-team work fosters responsibility and cooperation. It reduces individual inhibition and develops autonomy within
a secure framework. Collective dynamics sustain engagement and improve the quality of analysis.

Good Practice No. 4 — Transforming Digital Tools into Collaborative Pedagogical Supports

Field Observation

Teams publish their observations on a dedicated WhatsApp group, enabling real-time reactions, comments and
recognition across the organisation.

Contribution of the CCC Approach

The digital fool becomes a space for collective knowledge-building. It connects fieldwork and institution, makes
ongoing learning visible and establishes an inferactive learning ecosystem.
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Good Practice No. 5 — Ensuring Confident Mediation Through Visual Aids

Field Observation
Laminated documents (archives, details, interior views) accompany oral presentations and structure public mediation.

Contribution of the CCC Approach
Visual supports reinforce precision of discourse and support confidence in public speaking. They make mediation
accessible even when technical vocabulary is still being acquired.

Good Practice No. 6 — Co-Facilitating to Combine Autonomy and Pedagogical Safeguarding

Field Observation
Learners lead the public presentations, with the frainer intervening as needed to frame, complement or ensure the
accuracy of the content.

Contribution of the CCC Approach
Co-facilitation places learners in an active position while ensuring content reliability. It combines high expectations with
security — a necessary condition for genuine autonomy.

Good Practice No. 7 — Giving Voice to Learners in Public Restitutions

Field Observation
Video accounts and public inferventions at the Heritage Fair highlight the evolution of learners’ perspectives and
frajectories.

Conftribution of the CCC Approach
Public expression transforms the learner info a legitimate narrator of their own learning process. It strengthens
recognition, confidence and civic projection.

Good Practice No. 8 — Making the Learning Process Visible

Field Observation
The exhibition at the Infernational Heritage Fair presents research materials, skefches, digital exchanges and
pedagogical fools used throughout the project.

Contribution of the CCC Approach
Making the process visible renders the method fransferable and values progression. It embeds the experience within a
logic of institutional capitalisation.

Good Practice No. 9 — Consolidating Learning Through Debriefing and Portfolio Development

Field Observation
A collective debriefing is followed by individual portfolio work.

Contribution of the CCC Approach
Capitalisation sfructures learning over fime and supports professional valorisation. It strengthens employability and
ferritorial appropriation.
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Elements for reflection The Arf Nouveau ifinerary invites a broader reflection on how perception sfructures
inclusion. Learning to observe a facade, identify a line, and recognise a decorative vocabulary is not merely a form of
cultural enrichment; it fransforms the individual's position within urban space. One who knows how to read a
decorative scheme is no longer a simple passerby: they become an interpreter, capable of understanding the
intfentions, aesthetic hierarchies and technical choices that have shaped the city. This capacity for interpretfation
represents a powerful symbolic shift for audiences who may feel alien to heritage spaces.

Working on the notion of beauty also calls into question the place granted fo culture within professional integration
pathways. When attention to detail, sensitivity o form and the ability to conduct aesthetic analysis are recognised as
fully-fledged professional competencies, the implicit hierarchy between technical knowledge and cultural knowledge is
reconfigured. The frained gaze becomes a qualification tool. It directly links the history of styles to contemporary
professional practice and grants learners legitimacy in occupying cultural spaces they might not otherwise entfer
spontaneously.

The territorial appropriation generated by this itinerary extends beyond the specific neightbbourhood studied. It raises the
question of how a fraining organisation can sustainably embed its pedagogical project within an urban environment
by freating the territory as a recurring learning resource. The itinerary thus becomes a lever for designing a long-term
cultural strategy in which styles, periods and contexts are not approached as successive content modules, but as




